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G Welcome to Gore Place 
ore Place welcomes you to our specially designed interdisciplinary educational 
package for teachers and students. The staff at Gore Place has developed these 
materials in recognition of the importance of providing both you and your 
students with appropriate background information and project and activity 
suggestions related to teaching about the Federal Period. These materials 
will enable you, and thus your students, to learn concepts and facts about life 
in the late 18th and early 19th centuries. 

The projects and activities suggest ways to encourage your students to expand 
their knowledge of the young United States of America, through the life and 
times of Christopher Gore, Massachusetts Governor and United States Senator, 
and his family and contemporaries. 

The current mansion at Gore Place was built in 1806 after the original estate 
burned to the ground in 1799. The estate was fashioned after English and 
French buildings admired by both Christopher and Rebecca Gore, and served 
as a summer home for the Gores until 1816, when the mansion was 
transformed into a year-round home. 

Since 1935, the house and grounds have been owned and operated as 
a museum by the Gore Place Society, a non-profit members organization 
dedicated to preserving and promoting the 1806 estate of Christopher 
and Rebecca Gore as a unique educational resource to inspire an appreciation 
of early 19th century America.

We hope you enjoy using these materials and look forward to seeing you soon 
at Gore Place in Waltham, Massachusetts—A house museum of America's 
Federal Period. 

Susan Katz 
 
 

Director of Education 
Gore Place 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

N O R T H  F A Ç A DE,  M A N S I O N   
Christopher Gore Estate 

6 



 
 

E S S E N T I A L Q U E S T I O N S  
 
 

i 
When and what was the Federal Period? 

 
i 

Why was the Federal Period so important in the 
growth and development of our nation? 

 
i 

Who was Christopher Gore? 
 

i 
In what ways did Christopher Gore's life reflect 

the time in which he lived? 
 

i 
How did the following areas evolve during 

the Federal Period? Politics? Transportation? The Arts? 
The Abolitionist Movement? Agriculture? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

P O R T R  A IT  OF CHR I S T O P H E R  G O R E  
AS A Y OUN G MA N 

John Trumbull, Gore Place Society 
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A B O U T T H E S E M A T E R I A L S  
 

eveloped in association with advisory teachers, and in adherence with the Massachusetts 
Curriculum Frameworks for History and Social Science, Arts, Mathematics, Science 
and Technology/Engineering and English Language Arts, these materials provide ideas 
and themes to supplement your existing lesson plans and curricula. These materials 
were designed for classroom use independent of a visit to Gore Place. However, a visit 
to Gore Place or a Gore Place program at your school can be coordinated to enhance 
many topics in this  curriculum. 

For these materials, the Federal period is defined as the 1780s through the 1820s, 
though some of the topics span beyond this point in time. 

Although the content of this program is history-based, the activities are 
interdisciplinary. Listed below are the subject areas covered in the content and the 
activities and standards to which they are linked: 

 
History and Social Science 
History and Geography 
Civics and Government 
Economics 
The Revolution and the Formation of a Federal Government under the Constitution 1775-1789 
The Principles and Institutions of American Constitutional Government 
The Growth of the Republic 
Cities and Towns of Massachusetts 

 
Mathematics 
Number Sense and Operations 
Geometry 
Measurement 
Data Analysis, Statistics and Probability 

 
English Language Arts 
Language Strand 

Discussion 
Questioning, Listening and Contributing 
Oral Presentation 
Vocabulary and Concept Development 
Structures and Origins of Modern English 

Reading and Literature Strand 
Understanding a Text 
Making Connections 
Nonfiction 
Style and Language 

Composition Strand 
Writing 
Consideration of Audience and Purpose 

Organizing Ideas in Writing 
Research 

Media Strand 
Analysis of Media 

 

Continued on next page 
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Continued from previous page 

Science and Technology/Engineering 
Earth and Space Science 

The Weather 
Periodic  Phenomena 

Life Science—Biology 
Characteristics of Living Things 
Living Things and Their Environment 
Characteristics of Plants and Animals 
Plant Structures and Functions 

Physical Sciences 
States of Matter 

Technology/Engineering 
Materials and Tools 
Engineering Design 

Arts 
Visual Arts 

Media, Materials, and Techniques 
Elements and Principles of Design 
Observation, Abstraction, Invention and Expression 
Critical Response 
Purposes of the Arts 
Concepts of Style, Stylistic Influences and Stylistic Change 
Inventions, Technologies and the Arts 

Interdisciplinary Connections 
 

 

 
 

P U R P O S E 
 

• To provide teachers with background information, concepts, vocabulary 
& interdisciplinary activity suggestions on the topic of life in Federal 
Period New England. 

• To highlight the people, places and events in the life 
of Christopher Gore and the new nation. 

• To discover unique and interesting facts about life in the 
Federal Period of the United States. 

 
 

 

F O R M A T 
 

The materials are divided into three 'unit' topics. These topics have been chosen because 
of their relevance to the story of the emerging nation, as well as their relationship 
to the life of Christopher Gore, statesman, entrepreneur and successful businessman. 
Each unit topic includes Key Concepts, An Era of Firsts list and Assessment questions. 
Many of the activities have been piloted by teachers and contain 'Teacher Tips' for 
your use. 

Continued on next page 
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Continued from previous page 

i 
A Time Of Debate 
Exploring the birth of party politics and the life 
of Christopher Gore's servant, African American author and 
abolitionist, Robert Roberts. 

Includes 7 interdisciplinary activities for students. 
 

i 
Moving Forward 
Examining progress in the new nation through travel & 
transportation,  industry,  agriculture  & horticulture. 

Includes 5 interdisciplinary activities for students. 
 

i 
In The Spirit Of Creativity 
Exploring architecture and the creative arts including 
portraiture, needlework, silhouette and crafts. 

Includes 11 interdisciplinary activities for students. 

Assessment questions are included in each section. 
 

 
 

Each activity is organized in the following manner: 

• Objective(s) 
• Curriculum Links 
• Materials 
• Instructions 

Numerous activities also contain ' Teacher Tips' 
 

The suggested activities cover the following skills: 

observing drawing 
visualizing defining words 
spelling learning to look 
connecting then & now calculating 
analyzing writing 
brainstorming working with primary sources 
identifying inquiring 
role playing categorizing 
following directions creating 
imagining brainstorming 
drawing conclusions speaking 
discussing predicting 
thinking critically reading 
researching comparing 
contrasting listening 
understanding  different 
viewpoints 
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T W H Y S T U D Y T H E  
F E D E R A L P E R I O D ?  

he Federal Period covers the formative years of the young United States, following the 
American Revolution. At no other time in our nation's history did so many significant 
decisions need to be made to shape our country. The Federal Period was a time of 
great historical challenge for the citizens of the new nation. Every decision they would 
make would shape our country and its future. The structure and composition of our 
government was widely debated and led to the establishment of political parties; the 
practice of slavery divided the nation and abolitionist organizations were created 
to promote the emancipation of slaves; transportation, business, industry, and farming 
were changing at a rapid pace; and architecture, fine arts and craftsmanship, though 
still heavily influenced by England were beginning to take shape and develop a distinctly 
American flavor. 

After America won its independence from England, our newfound autonomy was 
an exciting, yet daunting opportunity. The country had to figure out what it wanted 
to be and its citizens had to determine how they could accomplish this. The task 
was monumental. 

The Federal Period is the fascinating story of America growing up and maturing. 
It is a wonderful springboard for teaching, as it allows for interdisciplinary exploration 
and discovery. These materials cover the story of one individual and his life in the 
Federal Period. But his story is not just the story of one man; it is the story of New 
England and America—the story of politics, the arts, industry, agriculture, horticulture, 
science, travel, geography and more. The story of life in a young nation...the story 
of American history. 

As the Federal Period drew to a close in the 1820s and 1830s, the nation was becoming 
a center of industrialization. The telegraph and railroad were on their way. The country 
had a strong infrastructure and was about to face the new challenges of the Industrial 
Revolution. America was maturing at a rapid pace and growing into a strong and 
powerful nation. 

In Boston, Federalism was a way of life, and Christopher Gore personified it in all 
of its manifestations—social and artistic, literary and religious, legal and educational, 
economic and political. Through speculation he acquired great wealth. He built a 
country house that is one of America's finest examples of Federalist architecture and 
he applied his talents to shaping the policies of the Federalist Party in Massachusetts. 
In Boston, Washington, and London he defended and promoted the commercial 
enterprise of his state and his support of New England's regionalism won him the 
governorship of Massachusetts and a seat in the United States  Senate. 

Source: Helen R. Pinkney, Christopher Gore Federalist of Massachusetts, 1758-1827, Portland, Maine: 
The Anthoensen Press, 1969. 
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F E D E R A L P E R I O D F A C T S 

 
i 

The Federal Period covers the formative years 
of the young United States, 

following the American Revolution. 
 

i 
Christopher Gore was born in 1758 and died in 1827. 
His life spanned a period of incredible change and 

progress in the young United States. 
 

i
Robert Roberts was Butler to Christopher Gore 

from 1825-1827. Roberts was also an author, abolitionist, 
anti-colonist and concerned citizen. 

 

i 
During the Federal Period, the debate between the 

Federalists and Democratic Republicans was partly 
based on who each believed should have more power, the 
individual states or the newly-formed federal government. 

 

i 
Progress defined the Federal Period. Our country was 

'moving forward' at a rapid pace in areas such as transportation, 
business and industry, and farming and gardening. 

 

i 
In 1790, farmers made up 90% of the American labor force. 

Just fifty years later, this number dropped to 69%. 
 

i 
Though still heavily influenced by England and other 

European countries in areas such as fashion, architecture, 
furnishings, music and dance, the young nation was 

beginning to take shape and become a center of creativity. 
 

i 
As the Federal Period drew to a close in the 1820s and 1830s, 

the nation was becoming a center of industrialization. 
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P O R T R  A IT  OF  
CH R I S T O P H E  R  G O R E   

John Trumbull, 
Gore Place Society 

Christopher Gore 
(1758-1827) 
Christopher Gore was born in Boston in 1758, the tenth of thirteen children of Frances 
and John Gore. John Gore was a successful merchant and artisan. Christopher attended 
Harvard College (class of 1776) and then served in the Continental Army as a clerk with 
an artillery regiment. 

After the war, Gore chose the law as his profession and apprenticed himself to John 
Lowell. He was admitted as an attorney to the Bar of Suffolk County and opened 

his office on State Street in Boston. 

Gore was unquestionably bright and ambitious, but several factors helped the 
young lawyer's practice to flourish. Many of Boston's older lawyers were Tories and 
by leaving the country, they left their clients to the younger generation. The 

Revolutionary War increased the city's wealth and also the demand for services 
such as Gore could provide. Gore also invested in revolutionary scrip and the 
many new mills and toll roads that sprang up on rural land west of Boston. 
His fortune grew rapidly. 

Christopher Gore was a Federalist. His views emphasized a strong central 
government that was active in encouraging trade and industry. Gore was part  
of a group of Federalists who drew up nine amendments that Massachusetts 
would recommend to Congress after the Constitution had been   accepted. 

The ratification convention provided a beginning for Gore's political career and 
identified him with the men who fought hard for the Constitution, and who, 

after their victory, would assume the Federalist leadership in Massachusetts. 
His active public life was inextricably linked to the formation and development of 

the new nation. 

Christopher Gore's political career began in 1788 when he was elected to represent 
Boston at the Philadelphia convention to ratify the new United States Constitution.   
A year later George Washington appointed Gore the first United States Attorney for 
Massachusetts. President Washington again appointed Gore to a diplomatic position 
in 1796. The Gores traveled to England and remained there for eight years while 
Christopher served on the Jay Commission that negotiated mercantile claims for 
American ships seized or destroyed during the war with Britain. Gore also spent two 
months as chargé d'affaires in London after his good friend Rufus King resigned  
from his post and before James Monroe, the new ambassador,  arrived. 

In the early 1800s, Christopher Gore was elected to the Massachusetts Senate. He ran 
for Governor of the Commonwealth in 1807 and 1808, before winning a one-year term 
in 1809. Gore challenged incumbent Governor Levi Lincoln to win the governorship. 
The Massachusetts economy received a boost during his administration when the 
embargo against Great Britain was suspended and trade with England began running 
again through Bay State ports. In 1810, Gore was defeated for a second term in office 
by Elbridge Gerry. 

Continued on next page 
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P O R T R  A IT OF 
RE BEC  C A G O R E   

John Trumbull, 
Gore Place Society 

In the spring of 1813 he was appointed to the U.S. Senate, and spent three years in 
Washington. Retiring to Waltham in 1816, he remained in Waltham until 1822 
when his declining health forced him to return to Boston for the winter season. 
Christopher Gore died in 1827 at the age of 69. 

Rebecca Payne Gore 
(1759-1834) 
Rebecca Payne was the third of five children born to Rebecca Amory Payne and 

Edward Payne in August of 1759. At the time of her birth, her mother, Rebecca 
(Rebekah), father Edward and twin sisters Sarah and Mary were living in Gloucester, 

Massachusetts on Eastern Point. Hers was a distinguished family, as her father 
held an enviable place among the financial leaders of State Street before his 
death in the Boston Massacre. 

In 1785 she married Christopher Gore. Although she bore no children, she and 
her husband were a favorite aunt and uncle to their many nieces and nephews, 
and were also affectionately regarded by the children of family friends 
Rufus and Mary King. Rebecca and Christopher Gore shared a love of books, 
of horticulture and of nurturing children. 

Rebecca accompanied her husband on his assignments in Europe, and brought 
back numerous ideas, which she had incorporated in the building and interior 
design of Gore Place. Letters of family and friends such as Lydia Lyman and 
Sarah Ripley speak of the warmth of Rebecca's Waltham society. Sarah wrote 

about Rebecca's "famous fruit parties" and praised Mrs. Gore for her "wisdom." 

Rebecca died in 1834, six years after Christopher, leaving few letters. Like most women 
of her time, little else is known about Rebecca Gore. 

Robert Roberts 
(c.1780-1860) 
Robert Roberts was butler to Christopher Gore from 1825-1827. Roberts was also an 
author, abolitionist, anti-colonist and concerned citizen. His servant's manual entitled 
The House Servant's Directory was published in 1827 and sought to instruct in life skills, 
as well as in high standards of household management. Not only was the extraordinary 
set of recommendations that Roberts made about relations between servants and their 
employers unique for its time, but his many recipes for cleaning furniture and clothing 
and for purchasing, preparing and serving food and drink for small and large dinners 
are also still useful today. It is one of the first books written by an African American and 
issued by a commercial press. 

In Boston, Roberts was a church deacon and was active in the abolitionist movement. 
His first wife was from the Hall family, a prominent African American family from 
New Hampshire. His second wife, Sarah Easton, was the daughter of James Easton 
of Bridgewater, a Boston abolitionist. Sarah and Robert had 12 children. An elder son 
Benjamin became a printer and is remembered for his efforts to secure equal school 
rights in Boston. 

Continued on next page 
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Rufus King 
(1755-1827) 
Rufus King was a lifelong friend and political ally of Christopher Gore. He was a signer 
of the United States Constitution and an important early American politician. King was 
a member of the Continental Congress and later served as a U.S. Senator from New York 
and Ambassador to Great Britain. Written correspondence between Gore and King 
provides great insight into the lives and interests of both   men. 

Jacob Farwell 
J acob Farwell was the farm manager at Gore Place from 1820-26. A farm diary that 
he kept helps to illustrate the daily activity on Gore's farm, from sowing the fields  
in spring to cutting ice in   winter. 

 
Sources: Thaxter P. Spencer, "Christopher Gore, Brief Life of a Philanthropic Bibliophile 1758-1827," 

Harvard Magazine. Nov.-Dec. 2001. 
Helen R. Pinkney, Christopher Gore, Federalist of Massachusetts, 1758-1827. 

 

Portland, Maine: The Anthoensen Press, 1969. 
Gore Place Newsletter, "Rebecca Gore: A Mind Above the Ordinary," Fall 1998. 
Robert Roberts, The House Servant's Directory. New York: M.E. Sharpe, Inc.,  1998. 

 
 
 
 
 
 

 
 

P O R T R  A IT  OF FR AN CE S P I C K  NEY G ORE  

John Johnson, Gore Place Society 
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T I M E L I   N E O F A M A Z I   N G E V E N T S 

1758-1827 
Christopher Gore was born in 1758 and died in 1827. His life spanned a period of incredi- 
ble change and progress in the young United States. This timeline lists just a selection 
of the pivotal events of the time. 

1765 Stamp Act 
1770 Death of Crispus Attucks in the Boston Massacre. 
1773 Boston Tea Party 
1774 First Continental Congress met in Philadelphia. 
1775 American Revolution began. 
1776 Declaration of Independence 
1777 U.S. Congress adopts the American flag of thirteen alternating red 

and white stripes and thirteen white stars on a blue background; 
Articles of Confederation adopted. 

1780 Benedict Arnold's plan to surrender an American fort at West Point 
to the British is revealed. 

1783 American Revolution ended. 
1788 U.S. Constitution became effective. 
1789 George Washington elected President. 
1790 The first U.S. Census, population 3,929,214; Philadelphia became 

the nation's capitol. 
1791 First ten amendments to the U.S. Constitution were ratified; the first 

allowed for freedom of the press; Vermont became the first new state 
to join the original thirteen United States. 

1793 Fugitive Slave Law 
1794 Construction began on USS Constitution "Old Ironsides." 
1797 John Adams elected President. 
1800 The District of Columbia became the U.S. capitol. 
1801 Thomas Jefferson elected President. 
1803 The United States purchased the Louisiana Territory from France. 
1804 Lewis and Clark began their exploration of the vast Northwest Territory. 
1808 U.S. outlawed foreign slave trade. 
1809 James Madison elected President. 
1812 War began between the U.S. and Great Britain. 
1814 The British invaded the District of Columbia. 
1815 Battle of New Orleans was the last battle of the War of 1812. 
1817 James Monroe elected President. 
1818 President's house officially became the White House. 
1820  Missouri Compromise 
1823  Monroe Doctrine 
1825 John Quincy Adams elected President. 

Source: TheHenryFord.org—Henry Ford Museum & Greenfield Village. 



 

T I M E L I   N E O F A M A Z I   N G E V E N T S 
Waltham, Massachusetts 

1758-1827 
1761 November 20—The first Waltham bridge across the Charles River was built. 
1775 Waltham men responded to "Lexington Alarm" to fight British. 
1776 More than two hundred Waltham residents took up arms in the 

Revolutionary War.
1779 David Bemis built a dam and paper mill on the Charles River. 
1785 Theodore Lyman built a wooden dam across the Charles River at Eden Vale. 
1786 Christopher Gore bought the Garfield and the Phillips estates as the nucleus 

of Gore Place.
1788 John Boies built the Boies paper mill on the Charles River using a dam built 

by Theodore Lyman. 
1789 General Washington escorted through town by the Waltham Calvary. 
1790 First Federal Census recorded Waltham population at 882.
1794 Christopher Gore built a dam and the Gore Paper Mill on the Charles River; 

later the site of the Waltham Bleachery and Dye Works. 
1794 First Methodist services held at the home of Abraham Bemis. 
1798 The town's first book collection was established at the Waltham Social Club. 
1801 Roberts paper mill built on Stony Brook. 
1802 Upham dam and paper mill built on Stony Brook. 
1806 David Bemis lit factory buildings at Bemis with illuminating gas. 
1806 Gore Estate, "The Mount Vernon of the North," was built. 
1809 Christopher Gore elected Governor of Massachusetts. 
1813 Boston Manufacturing Company (BMC) mill built (now Francis Cabot Lowell 

housing complex); Boies Paper Mill sold and converted to cotton textile mill 
by Francis Cabot Lowell. 

1814 Boston Manufacturing Company textile mill was built on the site of the 
Boies paper mill; introduced the first power loom; manufactured all phases 
of cotton production in one plant; large labor force initially consisted primarily 
of Yankee farm women. Francis Cabot Lowell perfected his power loom in 
Waltham, and the textile industry, which was to transform Lawrence, Lowell, 
Fall River, New Bedford, and other cities into great manufacturing centers, 
was off to a flying start. 

1815 BMC established the Manufacturers Library for employees. 
 

Continued on next page 
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B O S T O N  M A N U F  A C T U R I N  G C O M P A N Y   

Elijah Smith, Jr. 
Gore Place Society 
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Continued from previous page 

 
1816 BMC purchased the first town fire engine. 
1817 First Fire Engine Company was organized. 
1820 First industrial strike in the nation was led by Waltham women against unfair 

wage reductions at the Boston Manufacturing Company. 
1820 Waltham Bleachery and Dye Works began operations; in operation 131 years. 
1820 Manufacturer's Library opened. 
1825 Newton Chemical Company established; producer of sulfuric acid and dyes. 
1826 or 1827 The Rumford Institute was established by BMC workers to promote 

intellectual inquiry and advancement through mutual instruction in arts and 
sciences; lectures, classes, and first circulating library established.

 
Source:  Waltham  Community Homepage—www.waltham-community.org 



A C T I  V I T  Y  C H A R T 
All of the Activities involve following directions. 
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A C T I V I T Y  S K I L L ( S )  C U R R I C U L U M  L I N K ( S )  

A TIME OF DEBATE 	 	

State vs. Federal—Who's 
In Charge? 

debating, role-playing History and Social Science 
Civics and Government 
English Language Arts 
Language Strand—Standard 1—Discussion 
Language Strand—Standard 2—Questioning, 
Listening, and Contributing 
Standard 3—Oral Presentation 

Friends and Fellow reading comprehension, History and Social Science 
Citizens understanding different 

viewpoints 
The Revolution and the Formation of a Federal 
Government under the Constitution 1775-1789 
The Principles and Institutions of American 
Constitutional  Government 

Roberts' Advice thinking, writing English Language Arts 
Language Strand—Standard 1—Discussion 
Language Strand—Standard 2—Questioning, 
Listening and Contributing 
Language Strand—Standard 4—Vocabulary 
and Concept Development 

Writing a Sketch— reading, analyzing a English Language Arts 
What is a Probate 
Inventory? 

primary source Language Strand—Standard 4—Vocabulary 
and Concept Development 
Reading and Literature Strand— 
Standard 8—Understanding a Text 

An Impassioned Voice— comparing, contrasting, English Language Arts 
Using Words As Tools discussing, thinking, Reading and Literature Strand— 
of Persuasion speaking Standard 9—Making Connections 

Reading and Literature Strand— 
Standard 15—Style and Language 
History and Social Science 
The Principles and Institutions of 
American  Constitutional Government 

Roberts' Receipts (Recipes) thinking English Language Arts 
Reading and Literature Strand 
Standard 9—Making Connections 
Science and Technology/Engineering 
Physical Sciences 
States of Matter 
Technology/Engineering 
Materials and Tools 

American Colonization 
Society—A Research 

researching,  inquiring English Language Arts 
Composition Strand 
Standard 24—Research 
History and Social Science 
The Growth of the Republic 
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MOVING  FORWARD 
 
How Transportation 

 
 

connecting then & now 

 
 

English Language Arts 
Impacts Our Lives Today— 
A Class Discussion 

	 Language Strand 
Standard 1—Discussion 
Standard 2—Questioning, Listening and 
Contributing 
History and Social Science 
Economics 
The Growth of the Republic 
Science and Technology/Engineering 
Technology/Engineering 
Engineering Design 

City and Country 
Carriages 

comparing, contrasting Science  and Technology/Engineering 
Technology/Engineering 
Engineering Design, Materials and Tools 
Arts 
Visual Arts 
Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies and the Arts 
Standard 10—Interdisciplinary Connections 

The Waltham Mill analyzing  a  work 
of art, comparing & 
contrasting 

Arts 
Visual Arts 
Standard 5—Critical Response 
Standard 10—Interdisciplinary Connections 

Gore/King Letters reading, defining English Language Arts 
Language Strand—Standard 4— 
Vocabulary and Concept Development 
Reading  and  Literature  Strand 
Standard 8—Understanding a Text 
Standard 15—Style and Language 
Science and Technology/Engineering 
Life Science—Biology 
Characteristics of Plants and Animals 
Characteristics of Living Things 
Plant Structures and Functions 
Living Things and Their Environment 

Making Predictions forecasting Science  and Technology/Engineering 
Earth and Space Science 
The Weather 
Periodic Phenomena 
English Language Arts 
Language Strand 
Standard 4—Vocabulary and Concept Development 
Reading and Literature Strand 
Standard 13—NonFiction 
Composition Strand 
Standard 24—Research 

	



 

IN THE SPIRIT OF CREATIVITY 
 

An Architecture Search observing, examining, 
drawing, spelling, 

 
vocabulary 

History and Social Science 
Cities and Towns of Massachusetts 
Arts 
Visual Arts 
Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies and the Arts 
Standard 10—Interdisciplinary Connections 
English Language Arts 
Language Strand 
Standard 4—Vocabulary and Concept Development 

Defining 'Typical' observing, comparing, 
contrasting 

History and Social Science 
History and Geography 
Arts 
Visual Arts 
Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies and the Arts 
Standard 10—Interdisciplinary Connections 
English Language Arts 
Language Strand 
Standard 1—Discussion 

From Our House to 
the White House 

comparing, contrasting History and Social Science 
The Growth of the Republic 
Mathematics 
Geometry 
Arts 
Visual Arts 
Standard 8—Concepts of Style, Stylistic 
Influences and Stylistic Change 
Standard 10—Interdisciplinary Connections 

Go Figure calculating, reading data Mathematics 
Number Sense and Operations 
Data Analysis, Statistics and Probability 

Does it Shape Up? spatial skills Mathematics 
Geometry 
Arts 
Visual Arts 
Standard 2—Elements and Principles of Design 

How Long is That? measuring, visualizing Mathematics 
Number Sense and Operations 
Measurement 

Reading a Portrait analyzing, making 
 

conclusions, learning 

Arts 
Visual Arts 
Standard 5—Critical Response 

	 to look Standard 8—Concepts of Style, Stylistic 
Influence and Stylistic Change 
Standard 10—Interdisciplinary Connections 

Continued on next page 
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Continued from previous page 
 

A Sampling of Samplers understanding crafts 

learning to look 

Arts 
Visual Arts 
Standard 1—Media, Materials and Techniques 
Standard 3—Observation, Abstraction, 
Invention and Expression 
Standard 6—Purposes of the Arts 
Standard 8—Concepts of Style, Stylistic Influences 
and Stylistic Change 
Standard 10—Interdisciplinary Connections 
English Language Arts 
Language Strand 
Standard 5—Structures and Origins of Modern 
English 
Reading and Literature Strand 
Standard 9—Making Connections 

It's 2D; No, It's 3D creating, understanding 
dimensions 

Arts 
Visual Arts 
Standard 1—Media, Materials and Techniques 
Standard 10—Interdisciplinary Connections 

Matching Profiles 
with Profiles 

researching History and Social Science 
The Revolution and the Formation 
of a Federal Government under the 
Constitution 1775-89 
English Language Arts 
Language Strand 
Standard 3—Oral Presentation 
Composition Strand 
Standard 19—Writing 
Composition Strand 
Standard 24—Research 
Arts 
Visual Arts 
Standard 3—Observation, Abstraction, 
Invention and Expression 
Standard 10—Interdisciplinary Connections 

Across Cultures comparing cultures 
creating images & 
likenesses 

Visual Arts 
Standard 1—Media, Materials & Techniques 
Standard 8—Concepts of Style, Stylistic Influence 
& Stylistic Change 
Standard 10—Interdisciplinary 
Connections 

Who Builds A House? thinking Arts 
Visual Arts 
Standard 6—Purposes of the Arts 
Standard 10—Interdisciplinary Connections 
English Language Arts 
Composition Strand 
Standard 24—Research 
Science and  Technology/Engineering 
Technology/Engineering 
Materials and Tools 

Continued on next page 
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Continued from previous page 
 

Selling Your Invention writing English Language Arts 
Composition Strand 
Standard 20—Consideration of Audience and Purpose 
Standard 23—Organizing Ideas in Writing 
Standard 24—Research 
Media Strand 
Standard 26—Analysis of Media 

Search and Discover researching Mathematics 
Data Analysis, Statistics and Probability 
English Language Arts 
Composition Strand 
Standard 23—Organizing Ideas in Writing 

 
 
 
 

 
 

ST A TE S E A L   

Gore Place Society 
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A T I M E O F 
D E B A T E 
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D 
A T I M E O F 

D E B A T E  
{ 

K E Y C O N C E P T S  
 

uring the Federal Period, America experienced dozens of movements, which would 
define her as a nation. There was the question of how our new nation should be 
governed, as well as the contentious issue of abolitionism. Debate about these and 
other important issues of the day helped to shape our young country. 

The structure and composition of our government stirred considerable debate. 
People were divided into two main camps, Federalists and Democratic Republicans. 
These factions would later form the basis for a two party political system and the 
overall birth of political parties in our country. Like many of his fellow New 
England businessmen, Christopher Gore was a Federalist, who believed in strong 
government leadership through the Presidency, or executive branch. 

Another significant issue of the day was focused on righting a wrong, and heated 
the public mind even more. This issue was abolitionism. Antislavery sentiment 
in the United States began in colonial times, but in the thirty years preceding the 
Civil War, sentiment turned to militant action. Blacks and whites began demand- 
ing the immediate abolition of slavery. Abolitionist organizations, local and 
national, were created to promote the emancipation of slaves and to aid fugitive 
slaves. Abolitionist publications attacked slavery as a moral and political evil, 
trying to raise the consciousness of northern whites and force the issue of slavery 
onto the national agenda. 

Christopher Gore’s butler, Robert Roberts was an active abolitionist in addition 
to being a servant and author. Roberts played an active role in the free black 
community of antebellum Boston and was close to the center of the dynamic 
Boston black abolitionist movement from his first years in the North until the 
time of his death.

 
Sources: www.pbs.org—Africans  in America 
Roberts, Robert. The House Servant’s Directory, New York: M.E. Sharpe, Inc., 1998. 
www.gliah.uh.edu (Gilder Lehrman History Online). 
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IN TH E OL D R A L I E G H  
T AVERN , A C ORR ES - 
P O N D  EN CE CO MMI T T E E  
A T WO RK  

engraving (reproduction) 
after illustration by 
Howard Pyle, ca. 1896 
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A N E R A O F F I R S T S  

 
• African Americans established the first African Baptist Church, 1788. 

• George Washington became the first president of the United States, 1789. 

• The United States conducted its first census and found that 3,929,214 
people lived in the young nation, 1790. 

• The Bill of Rights became part of the United States Constitution, guaranteeing 
Americans the right of freedom of speech, freedom of the press, freedom 
of assembly, and freedom of religion, 1791. 

• The new city of Washington, D.C. became the United States capital, 1800. 
 

Source: TheHenryFord.org—Henry Ford Museum & Greenfield Village. 

A S S E S S M E N T
 

Students will have a thorough understanding of this lesson if he/she actively 
contributes ideas/insights to discussion and participates in activities.

 

• Can they share at least 3 facts about Christopher Gore? 
 

• Can they share at least 3 facts about Robert Roberts? 
 

• Can they tell you when the Federal Period took place? 
 

• Can they tell you what happened during the Federal Period? 

• Can they tell you the difference between Federalists and Democratic 
Republicans and can they provide examples of how this debate 
shaped today's government? 

 
• How did this lesson meet my curriculum objectives? 



 

T THE B I R T  H OF P O L I  T I C A L  P A R T I E S   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

TH O M A S   
J E F F E R S  ON  

P R E S  I D E N T  
OF THE  

UN IT E  D ST A TES  

copyprint 
of engraving 

by 
Cornelius Tiebout 

1801 

he framers of the Constitution had not prepared their plan of government with political 
parties in mind. They hoped that citizens would debate key issues and reach consensus 
regarding how best to legislate for the nation's future. 

Neither the Democratic nor the Republican Party existed when George Washington 
became the country's first President in 1790. Only one party, the Federalists existed. The 
Democratic Republicans first appeared around 1792, but there had been earlier differ- 
ences of opinion about how the government should operate. A group called   the 
Anti-Federalists had opposed some portions of the Constitution. Democratic Republicans, 
including Jefferson, feared that the national government was taking too much power 

away from the states and that laws did not benefit all people equally.

The Federalists, under the leadership of George Washington, John Adams, and 
Alexander Hamilton, feared that their opponents wanted to destroy the Union, 

and ally the United States with revolutionary France. Federalists were a 
wealthy and powerful party whose style was aristocratic. They felt that they 
were more qualified to govern than the less educated mass of people. 

They were made up of lawyers, merchants, and big businessmen who 
were influential in New England and the North, the largest 'business' 
areas of the country. The Federalists loved Britain and all things British 
and believed in strong government leadership through the executive 
branch of power. 

The Democratic Republicans, under the leadership of Thomas Jefferson 
and James Madison, feared that the Federalists were trying to establish 
a corrupt monarchical society, like the one that existed in Britain, with 
a standing army, high taxes and government subsidized monopolies. 

They were afraid that the President might become king, since, at the 
time, the Constitution did not limit the number of terms a president could 
serve. The Democratic Republicans were mostly farmers, laborers, crafts- 

men, shopkeepers, small businessmen and former Revolutionary War soldiers 
who were considerably poorer than the Federalists. They were  represented 

largely in the southern and western parts of the country, which were made up 
of farmland. They were not enamored with Britain and supported a strong 

democratic government with a powerful legislature to create laws to govern the people. 
This group supported equal rights, preserving states' rights, and reducing government 
spending and taxes. 

The split between the parties was just the beginning of the American political party 
system. Ten years after Washington took office, Thomas Jefferson became the third 
President of the United States as head of the first opposition party, the Democratic 
Republicans. This party was the beginning of today's Democratic party. Instead of split- 
ting the nation, Jefferson's election showed how a two-party system could unite separate 
interests in setting national goals, involve more people in the political process, and 
allow the country to change policies and direction peacefully. Political parties have con- 
tinued to pull conflicting individual interests together to work for a national purpose. 

 
Source: Cobblestone Magazine, November, 1988. 
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ACT IVIT Y   1   
 
STATE V S .  F E D E R  A L — W  H O ’S  IN C H A R G E ?   

During the Federal Period, the debate between the Federalists and Democratic 
Republicans was partly based on who each believed should have more power, 
the individual states or the newly-formed federal government. Today, although 
the issues are different, we continue this debate. 

Objective: 
To have the students role-play and debate the balance of power between 
modern-day state and federal governments. 

Curriculum Links: 
History/Social Science 

• Civics and Government 

English/Language Arts 
• Language Strand—Standard 1—Discussion 
• Language Strand—Standard 2—Questioning, Listening, and Contributing 
• Language  Strand—Standard  3—Oral Presentation 

Materials:
Access to the library and Internet for research. Materials for props.

Instructions: 
• Divide your class into 6 teams. (3 state teams and 3 federal teams) 
• Pair each federal team with a state team, providing each pair with one 

of the following issues to prepare and  debate. 
• Provide time for teams to do some research on their issue and create 

any necessary props for their presentation. 
• Presentations: One issue at a time, allow each team 5 minutes to share 

with the rest of the class why they (state or federal) should be in charge 
of this issue. 

• Follow-up: For each issue, discuss which government, federal or state, 
controls the issue today. 

 
ISSUES 1. Currency—Setting the Value of Our  Money 

2. Setting the Speed Limit on Our Highways and Roads 
3. Defense—Defending Our Citizens & Infrastructure—buildings, 

roads, tunnels, bridges, etc. 

Teacher Tips 
• I made the analogy that the U.S. and Britain had a relationship similar to 

a rebellious teen and their parents—fighting for independence, but still 
incorporating many of the parents' ideas in the end. (Grade 5) 

 
Continued on next page 
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 1  
Continued from previous page 

 
• Include some recent issues based on the power of the federal government vs. the 

individual liberties and rights of people. (Grade 5) 

• This activity works perfectly when discussing the pros and cons of the Articles 
of Confederation and the debate over the ratification of the U.S. Constitution. 
(Grade 5) 

• My students came back together to share information—we called this a 'Jigsaw.' 
Students shared the workload and then came back with their research and put it all 
together as a team. (Grades 10-12) 

• Prepare a one page overview of each issue to provide to the teams for background 
purposes. (Grades 10-12) 

 
 
 
 
 

 



 
 

ACTIVITY   2  
 
 
 

Did you know? 
In 1790,
Philadelphia became 
the nation’scapitol.
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 

 
 
F R I E N D S  AND F E L L O W  C I T I  Z E N S  ! 

 
Political parties differ from one another in their basic philosophies. This 
is as true today as it was when the first political parties were   formed.

Objective: 
To comprehend the different beliefs of the Federalists and the 
Democratic Republicans. 

Curriculum Links: 
History/ Social Science 

•The Revolution and the Formation of a Federal Government under 
the Constitution, 1775-1789 

•The Principles and Institutions of American Constitutional Government 

Materials: 
Excerpt from Jefferson’s First Inaugural Address 

Instructions: 
• Begin a class discussion about the differences between Federalists and 

Democratic Republicans. (A column for each on the blackboard may 
be helpful for students.) Remember to talk about their varied backgrounds, 
occupations, feelings about government and leadership and sentiments 
toward Great Britain. 

• Ask students to read the passage from Thomas Jefferson's First Inaugural 
Address, delivered in Washington D.C. in March of 1801. 

• Have students prepare a 'rebuttal' or friendly reply to Jefferson's inaugural 
message, one that a Federalist such as Christopher Gore may have delivered. 
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ACT IVIT Y 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

TH OM A S  J E F F E R  SO N  

copyprint  of  painting 
by Charles Wilson Peale, 
Philadelphia, 1791 
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R O B E R T R O B E R T S 

A U T H O R , A B O L I T I O N I S T , 
A C T I V I S T & S E R VA N T  

 
obert Roberts was born in Charleston, South Carolina around 1780. Details of his early 
life are sketchy. Whether Roberts was free born or not is uncertain, but he had firsthand 
knowledge of the uglier sides of servitude. Roberts came north with highly marketable 
skills as a man-servant, and he was literate. Although South Carolina would later enact 
some of the most brutal codes suppressing black education, there were methods in the 
1790s for blacks to become literate. Churches, like the African Baptist Church in 
Savannah, conducted reading classes for blacks at this  time. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

S I L  V ER T E A P O T

Gore Place Society 

Little is known of his early years and how he came to Boston, but by 1805, Roberts 
was living in the North. He married the daughter of black Revolutionary war veteran, 
Jude Hall. Despite Hall's distinguished service, his family suffered greatly from slave 
masters and kidnappers. Three of Hall's sons were seized by kidnappers and sold  into 
slavery. In an affidavit sworn to David Lee Child, head of the Boston Anti-Slavery Society, 
Roberts described how keenly he felt the injustice of enslavement and captivity suffered 

by a family headed by a Revolutionary War veteran. 
Roberts may have also traveled during this time 
period, as the introduction to his book The House 
Servant's Directory mentions trips to Europe. By 1812, 
Roberts was back in Boston and already reentering 
local  African-American politics. 

In 1813, Roberts' wife, Dorothy Hall Roberts died in 
Boston of consumption. He remarried later the same 
year to Sarah Easton, daughter of a prominent Boston 
blacksmith and abolitionist. Roberts lived in the 
center of Boston's black community, in rental housing 
on Second Street in Boston's Sixth Ward. By 1822, 
Roberts purchased his dwelling, where he would 
live for nearly all the remainder of his life. (Roberts 
purchased the house five years before publication  
of his book, thus indicating that he was   sufficiently 

prosperous before his employment by Christopher Gore.) 
Roberts and his wife had twelve children, seven of whom survived into adulthood. 
The most famous was Benjamin, who became a noted black abolitionist in the early 
1830s and 1840s. 

In 1827, Roberts published his famous The House Servant's Directory, which became 
a standard for household management for decades. Among the first books written 
by an African American, and issued by a commercial press, the book was written with 
Christopher Gore's approval, which may have helped in its widespread appeal. Within 
a year, the sale of the book was sufficient enough to warrant a second edition, and, 
in 1837, a third edition was printed. The House Servant's Directory provided recommenda- 
tions about proper relations between servants and their employers, and many recipes  
for cleaning furniture and clothing and for purchasing, preparing and serving food    
and drink for small and large   dinners.

Continued on next page 
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Continued from previous page 
 

Roberts own story is a unique window into the work habits and thoughts of America's 
domestic workers and into antebellum African American politics. Of particular note    
is Roberts' contribution to the emergence of new self-perceptions of black manliness. 
Roberts' advice fostered black dignity at work that few felt merited  respect. 

 
Robert Roberts, The House Servant's Directory, New York: M.E. Sharpe, Inc., 1998, (Editor's Introduction; 
Graham Russell Hodges). 

 
 

In a clear and simple style, Roberts outlined the manner in which servants must behave 
and provided instructions on how to utilize household equipment. For example: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

After Gore's death Roberts no longer worked as a servant. According to a city directory, 
Roberts became a 'stevedore', a laborer who unloaded goods from ships, but Roberts' 
descendants believe he began an import-export business. No matter what his occupation, 
Roberts continued to be an active and outspoken abolitionist. In 1831, Roberts was a 
member of a group of blacks who placed an ad in the newspaper inviting the public 
to a meeting held at the African School House "for the purpose of expressing their 
sentiments on the subject of African colonization." The American Colonization Society 
was a reform movement which encouraged the removal of blacks to Liberia. Roberts was 
a vocal member of the anti-colonization movement who asserted that most blacks in the 
United States had been born here, were unfamiliar with Africa, and would be removed 
from their homeland. Shut out of American electoral politics, Roberts and his colleagues 
were part of a growing black American political  organization. 

Roberts' political ideas and influences were evident in later generations of the Roberts 
family, most notably in his son Benjamin Franklin Roberts who brought the first 
desegregation suit against the City of Boston in 1848. 

The elder Robert Roberts died in 1860, as the country headed toward a Civil War. 
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ACT IVIT Y   3   
 

R O B E R T S ' A D V I C E  
 

In Robert Roberts' book The House Servant's Directory, he addresses two young 
men and offers advice about proper behavior, some of which is still 
appropriate today. 

Objectives: 
• To develop an understanding of Roberts' views on the importance 

of character, the dignity of all men, and his strong work   ethic. 
• To have students write their own quotes, using personal  reflection.

Curriculum Links: 
English Language Arts 
• Language  Strand—Standard 1—Discussion 
• Language Strand—Standard 2—Questioning, Listening, and Contributing 
• Language Strand—Standard 4—Vocabulary and Concept Development 

Materials: 
"Roberts' Advice": 10 quotes from Roberts' book—The House Servant's Directory. 

Instructions: 
• Divide the class into pairs or small groups.
• Photocopy the worksheets "Roberts' Advice"; cut into 10 separate cards. 
• Distribute the cards, one to each pair or small group of students. 
• Ask each group or pair of students to discuss the meaning of each  quote.

Do students have a personal experience that relates to the quote? What does 
it make them think about? How does it apply in today's world? Are there 
sayings, advice or lessons they have learned from parents or grandparents 
that they can share? 

• Ask each pair or small group of students to choose one or two quotes to share 
in a discussion with the whole  class. 

• Ask your students to write some quotes of their own—either sayings that they 
have heard or ones they have made up themselves. Have them share their 
quote(s) with the class. 

Continued on next page 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

T AB LE S E T T I N  G 
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3. "-depend as little as possible on second-hand 

opinions—judge of your employers from 
your own observations, and their behavior to you, 
not from any idle reports from other servants." 

 3  
R O B E R T S ' A D V I C E 

W O R K S H E E T 
 
 
 
 
 
 
 

1. "Do as you would be done by." 
 
 
 
 
 
 

2. "Act for, and speak of every body, 
as if they were present." 

 
 
 
 
 

3. "-depend as little as possible on second-hand 
opinions—judge of your employers from 

your own observations, and their behavior to you, 
not from any idle reports from other servants." 

 
 
 
 

 
 
 
 
 

5. "Never think any part of your business 
too trifling to be well done." 

6. "Place yourself in your master's situation 
and then consider what you would expect 

from him, if he were in yours." 
 
 
 
 
 

7. "Saucy answers are highly aggravating, 
and serve no good purpose." 

 
 
 
 
 

8. "Muttering on leaving the room, or slamming 
the door after you, is as bad as an impertinent 
reply; it is, in fact, showing that you would be 

impertinent if you dared." 
 
 
 
 
 

9. "Never undertake more work than you 
are quite certain you can do well." 

 
 
 
 
 

10. "You will always find that the more you 
endeavor to promote the happiness of those 

around you, the more you will secure your own." 

 
4. "Do every thing at the proper time, Keep 

every thing in its proper place, Use every thing 
for its proper purpose." 



 3  
Teacher Tips 
• In groups of 3, students read and discussed the meaning of each of the 10 quotes. 

We reviewed their responses out loud (descriptions were also written.) Each student 
also had to write his/her own advice. They made connections with books and shows 
such as Martha Stewart and Rachel Ray! (Grade 8) 

• To begin the lesson, I gave students copies of the background information on 
Robert Roberts. Students answered two questions after the reading—What were 
Roberts' accomplishments? And, why were his accomplishments unusual and 
important considering the social circumstances of his time? (Grade 8) 

• As we study about Jefferson, Westward Expansion and the struggle for the abolition 
of slavery, these lessons provide a micro-look into the lives of Americans dealing 
with important issues in their personal ways. It was important to show students 
that free African Americans like Roberts were educated, hard working and resolved 
to abolish slavery. (Grade 8) 

 

 



ACT IVIT Y    4   
 

W R I T I N G A S K E T C H — W H A T I S 
A P R O B A T E I N V E N T O R Y ? 

 
A probate inventory is a listing of real estate and personal property of an 
individual at the time of his/her death. A probate valuation reflects social 
circumstances, economics and differences amongst citizens.

Objectives: 
• To read and analyze a primary source. 
• To learn about a probate inventory and what clues it provides about the life 

of the individual it represents. 

Curriculum Links: 
English Language Arts 

• Language Strand—Standard 4—Vocabulary and Concept Development 
• Reading and Literature Strand—Standard 8—Understanding a Text 

Materials: 
Copies of Roberts' Probate Inventory. 

Instructions: 
• Ask students to read the items listed in Roberts' inventory. What clues does 

this provide them into the life of Robert Roberts? How do you think Roberts' 
inventory compares to that of Christopher Gore? 

• Use the questions below to spark thoughts about Roberts as a real person; 
what his life was like; what his values might have been. 

• How many houses did Roberts own? Do you think this was 
unusual in 1860? 

• The inventory lists 5 savings accounts. What does this tell you about 
Roberts? Why did he have so many? Two were trustee accounts. What 
is a trustee account? Does this tell you anything about his character? 

• Roberts left a silver watch valued at $4.00. It is listed separately from 
Real Estate, Personal Estate and Furniture. What does this tell you 
about owning a silver watch in 1860? 

• Carefully read the values of the items listed under Furniture, etc. 
for House No.8 Napier St, Boston. Are there any surprises? 

• Roberts owned 2 houses: No.8 and No.9 Napier St. but there is 
no furniture listed for No.9 Napier St.. Why might that be? 

Continued on next page 
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ACTIVITY    4   
 
 

Continued from previous page 
 

I N V E N T O R Y O F  
R O B E R T R O B E R T S E S T A T E 

The estate of Robert Roberts was valued at $7,541.99 on February 5, 1861 and 
attested to by Nathan C. Cary, Robert Codman, and George S. Derby. This was 
a remarkable estate for one who always listed himself as a laboring  man. 
The house at 8 Napier Street was valued at $2,000 and the other at 9 Napier  
Street at $2,500; his household goods were listed at $42.75 while his silver watch 
was valued at $4.00. Most impressive was his savings and debt accounts. He 
had loaned a Peter L. Freeman an amount on September 6, 1859 of which $1,650 
was still outstanding at the time of inventory. Roberts maintained five savings 
accounts, three in the Suffolk Savings Bank for Seaman, and two in the Five  
Cent Savings Bank amounting to just over $1,325. On one account he is trustee 
for his granddaughter, Susan R. Roberts; on another, he is trustee for (it  appears) 
A. Jones. The more interesting account is listed in the 'name of Ellen R. Roberts 

for Robert Roberts; having a current 
value of 15 cents only. This raises 
several speculations: was she not 
mentioned in the will because she 
had drawn down this  account; 
or had Roberts in effect given her an 
advance inheritance? 

The assets of the estate were not fully 
disposed of until the sale of  a 
house in 1897 and the distribution 
of the funds to Roberts' 4 grandchil- 
dren and 4 great grandchildren. 

Probate Inventory on next page 
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To the Honorable ______________________Esquire 

Judge & Insolvessed of Probate for the County of Suffolk. 

Pursuant to the Warrant to us directed from your Honor, we the subscribers, the 
Committee therein named, having been first sworn, have made the following appraisement 

of the estate and effects comprised in the inventory of the real estate, goods, chattels, rights 
and credits of Robert Roberts... dec.S 

As made by the Special Adm 
Amount of Real Estate, 
Amount of Personal Estate 
Silver Watch 

$4,500 
$3037.99 

4— 

$3041.99 

The particulars of which are hereto annexed. 

N.C. Cary 
Robert Codman 
George S. Darby Committee 



" " Suffolk Savings Bank for Seaman, Boston in the 

Deposit in Five Cents Savings Bank, School Street, Boston, 
In name of Robert Roberts, Trustee for Susan R. Roberts, 
Book 30.275 324.77 

265.00 

1650. 
10. 
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$2,500 
2,000 

$4,500 

Personal Estate 

Deposit in Provident Inst for Savings, Boston, Book No 16.109 200. 

Name of Ellen R. Roberts for Robert Roberts, Book No. 31683 

.15 
Deposit in Suffolk Savings Bank for Seaman, Boston 
In the name of Robt Roberts, Trustee for A Jones, Book No. 28475 

535.32 

Deposit in Five Cents Savings Bank, School St. Boston, 
Book No. 32.828 
Peter L. Freeman, Note dates Sept. 6, 1859— 
Balance due, about— 
Cash in hands of Susan R. Roberts 
Watch 
Wearing apparel in hands of Elizabeth Smith 
Sundry Articles of Furniture & as per Schedule amount 

$ 

10. 
42.75 

3037.99 

$7 
9- 
8- 
4.50 
5 
1 
5.25 

$3 

$42.75 

Real Estate 
Land and House No 9 Napier St, Boston 
" " " "  8  " " 

Furniture & c. in House No. 8 Napier Street, Boston 
To Wit: 
Looking glafs #1—2 Bureaus $2 ea—$4 block $2 
2 stoves $2 ea. = $4 Old clothes—$3 2 chests—$1 ea = $2 
Sofa, Rocking-chair, & 4 chairs $3—Secretary $4 Hair Mattress $1 
Old Tools & iron $1 
Bedstead, mattrefs & 
Table & chair .25p 

Small trunks $1 Books $2 Saw .50¢ 
(1 bed, 4 pillows, blanket-) 
Table, desk & bucket—.50¢ Table .25¢ 

Coal & wood $5- Old bedstead & ladder .25¢— 
- Furniture in House No. 9 Napier Street, Boston - 

To Wit:— 
Stove in Chamber— 



 4  
Teacher Tips 
• My students were interested in what Robert Roberts owned and how much it would 

cost in today's world. (Grade 5) 

• Maybe give them 3-5 items ahead of time and ask them to find pictures and prices 
of similar items so they would be better able to compare costs to then and now. 
(Grade 5) 

 

 



ACTIVITY    5   
 

A N I M P A S S I O N E D  V O I C E — U S I N G 
W O R D S A S T O O L S O F P E R S U A S I O N  

Strong and impassioned are words that easily describe the writing and thoughts 
delivered by two African American men who lived more than a century
apart: Robert Roberts and Martin Luther King. Have your students use quotes 
from these men to learn how their thoughts were similar, though they lived 
in different generations.

Objective: 
• To compare and contrast the unique thoughts and words of two African 

Americans, striving for the same goals, yet separated by over 100 years. 

Curriculum Links: 
English Language Arts 

• Reading and Literature Strand—Standard 9—Making Connections 
• Reading and Literature Strand—Standard 15—Style and Language 

History and Social Science 
• The Principles and Institutions of American Constitutional Government 

Materials: 
• Writings of Robert Roberts 
• Excerpts from Martin Luther King's "I Have a Dream" speech. Because 

copyright laws limit reproduction of this speech, we cannot provide a copy. 
www.americanrhetoric.com offers full text and  audio. 

Instructions: 
• Compare and contrast Roberts' written quotes with paragraphs 3, 4, 5 from 

Dr. King's famous "I Have a Dream" speech delivered on the steps of the 
Lincoln Memorial in Washington, D.C. on August 28, 1963 during the March 
on Washington for Jobs and Freedom. What similarities do you notice?  
What differences? 

• What is each man saying about 
human  rights? 

• What is each man saying about 
the proper way to behave? 

• If a speech were written today 
on the same subject how would 
it compare to these. 

Continued on next page 

 
 
 
 
 

M A R T I N  L U T H E R  KIN G, J R .  
IN THE B I R M I N  G H A M  J A I L   

Photo courtesy of 
National Archives and Record 
Administration 
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ACT IVIT Y 5  Continued from previous page 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher Tips 
• To begin this activity, I had students brainstorm what they knew about Martin 

Luther King, Jr., the Civil Rights Movement, and different types of protest. A chart 
on the board was completed with similarities/differences between slavery and 
segregation. (Grade 8) 

• We listened to the "I Have a Dream" speech in class. (Grade 8) 

• I added a question at the end: Write your own advice about human rights and 
proper behavior. Address your advice to your friends and peers, mention a relevant 
problem affecting you or your friends and propose a possible solution. (Examples: 
How to address racist comments in school, How to make and maintain friends 
from different backgrounds, How to accept different opinions.) (Grade 8) 

• This activity and lesson serve as a connection between Roberts in the 1830s and 
Martin Luther King, Jr. in the 1960s. Students are able to put Roberts' work into 
perspective and are able to discuss how both individuals valued good character, 
peaceful means of protest, and the struggle for equality. (Grade 8) 
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ACT IVIT Y    6   
 

R O B E R T S ' R E C E I P T S ( R E C I P E S ) 
 

In his book, The House Servant's Directory, Roberts lists numerous receipts or 
recipes for everyday domestic chores. Many of his 'receipts' reflect a combina- 
tion of 'art' and 'science.'

Objectives: 
• To read and analyze a primary source. 
• To relate contemporary thinking to a universal problem. 
• To note how acceptable behavior changes over the years. 

Curriculum Links: 
English Language Arts: 
• Reading and Literature Strand—Standard 9—Making Connections 

Science and Technology/Engineering: 
• Physical Sciences 

States of Matter
• Technology/Engineering 

Materials and Tools 

Materials:
Roberts' Receipts/Recipes from The House Servant's Directory

Instructions: 
Have students read Roberts' Recipes and discuss the following: 
• How do you think Roberts came up with these 'receipts'? Why did 

he use these? 
• Was he using natural products or man-made chemicals? 
• Were these 'receipts' environmentally sound? How do they compare with 

what we use today? What do you think he did with these solutions after 
using them? Could this have been considered polluting? 

Continued on next page 
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ACTIVITY    6   Continued from previous page 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

48 



ACT IVIT Y   7   
 
A M E R I C A N C O L O N I Z A T I O N S O C I E T Y — 

A R E S E A R C H A C T I V I T Y 
 

The movement to remove blacks to Liberia was a heated issue in the early 19th 
century. There were blacks and whites who supported and opposed both points 
of view. Robert Roberts was a vocal anti-colonizationist.

Objectives: 
• To learn about the issue of  colonization. 
• To research the American Colonization Society, its mission and its  members. 
• To explore the anti-colonization movement and its actions to thwart 

colonization. 

Curriculum Links: 
English Language Arts: 

• Composition  Strand—Standard 24—Research 
History and Social Science: 

• The Growth of the Republic 

Materials: 
• Report from The Liberator March 12, 1831 
• "The Gores of Massachusetts", a video available from the Minuteman 

Library Network 

Instructions: 
Have students use the enclosed report from The Liberator as well as library 
or Internet materials to find out more about the American Colonization 
Society. Additionally, after students have answered the questions outlined, 
organize a debate, creating a chart which outlines the pros and cons and 
the consequences of each option. 

• What was its mission? How long was it in existence? 
• Was it a successful organization? Why or why not? 
• Who were some of its members? Why did they feel strongly about this issue? 
• What was the purpose of a movement known as ANTI-colonizationist? 
• Do you know of any organizations today that were formed because they 

were ANTI-something? 
 
Teacher Tips 
• We discussed the purpose of the American Colonization Society, key vocabulary 

words like abolition, Emancipation Proclamation and prominent abolitionists. 
(Grade 8) 

• Make sure you are clear with your students on the objective for this activity: 
Mine was to understand the purpose of the Colonization Society, Anti-Colonization 
Society and Robert Roberts' involvement. (Grade 8) 

• This activity can help you frame the different views on abolition as you begin 
to teach the events leading to the Civil War. (Grade 8) 
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Robrts. Robett; - et. 1 - 
 
 
 
 
 
 
 
 
 
 
 

N OTICE•  . 
t L7.A II  persons  of color in t!ii.si r.itj  and vici nit y 1 

·HP.  in vi t ed  to attend  a·. rnecti n u tha t1 w ill  be held  ·on 
. .. ' 0 .,, ! 

'i U ESOA Y EY EN I   G, . ·e urua rf   15t h , .n t    o'- 
clock1, at  thei r School'.lfoue  i n   Dellknap-street,  for 
the. pu rpose of . exprei:-sing t heir sent ime..ts OI i the, 
uliject  of  A fricn,_l  CtJ  izu tio. · lly  ihe  req   est  of 
Roa .E HT  l{o1n:R T  ;  JA M Es.  G f . 8AR BA DO £s, 
JoHN i T. HI LTO N     Co¥:t1 N   P1;r-rs, THOMAI 

CoLEi and others. 

 
 
 
 
 
 
 
 
 
 

li bcraLor , j February 1 2, 1 $3 1 
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39.2 

L \ ' O f <' I; f' lU )  J   HO TP '° ! 
·\    f1·\\' ·\, t •el,  :-:1ir-l,!,\\('  g,;n t:  t i J r   p  or.i:cd i s  of   ;:i 

i> \ 'l'·l+I 111tTl111g    ,r d1,:• r n l ot t<l· itizen,, of  ' :\ew- 

1"' h I  111  <• J q11h i1111 _11  10  t l1e  .\ 111er1  .111  ( ·0J o11 iz;1 tio11 
· ·:,-'.01·i 1•l y . l !,·lcrn·  :11 1  / l i e  H l'1·1n rl  a nd  Rl'SCl lu t i;,11..; 

ur1l, ·c·1tle111 ·d  l'l"17:•·11·,ll f._  r\ <1..: 1011.,   111  t lt e   :11:,e   ul,- 
J0' 'f t. L•·.I  t!w 111 n •1·,·1\ t· ;1  ,·;111d 1 d  :.i    J a tt t>11 t i ,c  pe- 

1 
' 11,..1 I \ \  1 •  11_11J,·1..;1.1 111 l  I kn t l1i.:  _n ,  ct ,n ,\ J!'I  \  er_) 
l .11g1•  1111,I  r, ·,1 w1·i.tl ,l1•, a11d   1111;11, i n  o us  1J1    op111i111J. 

l 1  110w  J  1'11,:111,   fc1r   ou r .f,, c  col   red   li ret h rc11  i n 
J if 1 i l.11J1• l l'l.1.1;1 ,  rti11.i1 11u rc.  :, mf  th•! :11orc  sout hern· 
nl1 'f ,' lcl  1\·l  t l ,c i   Hll<:.r•s  oc h l':I \Cf  ut. tliis   i11J port - 
;1iit r, 1:-1..:, ·i11  alto rH! t l t.11 _slialJ  sfiak t he Society ·10 
1 t,i[a1 -11d .,11u11.-Etl. Lib. 

A \Tr-t ·nr.o \'1Z:\TION   
l\n:,;11:1111  I n  r ul,Lic  no tier , a  rneeti  l;! w as hl' l rl b v 

1111•  rn (n t l'tl   ,:il ti'.l' ll'i    of   Ho,-tu n ,  Fe   1·u ,1ry    1 5th ,  ,;, 
1111 i r   ..,r l1)1d -l1n11,",   for   tl11     pu rp11!'1     of   c:o. prc-s,,ing 
l l11·1r  ..,.11111111·111r.:  I ll  a  rt'(111111..:1 r:1n r1! n   :1in..: t  1111: do ing-; 
11f  t he    l - 1tc   ( 'ul1111 i z:1 t iu11     ,'H:iN Y ;  l'd1.   I 0th .     It 
\\ ;.'" c;tl l rd  to   or.t.l c_r  by   ;\ J r_ J .  ( ;_  lia rl ;;idoe,-.      Tr 
I:()1,e rl    H o1H·r1s   was   elcct eJ   Chai  tlJa n ,   .incl    ;\ t r 

;1 '.11 0. Da rh;u.lor !!l cc·rl·ta ry. A r.ty er wns t h en 
n lJc n!d  u p LO t ilt! t hron,e of grace,  I, . the R  v.· !\J r 

:now d,• n .  . Tltckl,1:1i,.rnn  h:ning e  plained  t hc ··,b- 
)ect  ef t h e n11!cli11g,  su nd ry  reo1utio  9   were   offered 
ly ?Jr l b rlm t.loe!-, and  fai rl y  <.l iC U:i.'IC   .     On  111n tiun, 
a  (·or11n ii trt-e  of Ci\'C  was cho:,;f!n  to  a t   end-  th e   re,o- 
lut ion's , fl nrl  to d r1ft   n add res:! to c rtain w h ite cit- 
W!tl"  \\·,\10_  had  fonn a_ S,iate   $oci  !.y. au xil ia ry   10 

1  ,c  A   1cr1c;\n  Colon1z.,110 n ociet y , ::1110  10   1hr.  P.II- 

; li  l,t.<:nr:-1 public. Joh n  T. l lihon , om   G..  l.br- 
1\lnJu c·•', Tler . 11b..,ea   J,•;1stop ,  Tlo as   Da llo.n   ::ind 

l h n:l '' Cole w ere placd on t he c  rn ni i ttee. 'f he 
i n cet i;1g W:\ 5 th n 3<.Jjou med  lo T sday   f.veoing, 

, .'1a r ch l. ·· 
 
 
 
 
 
 

Li berator . Marc.h  l 2 , 1831 
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• 1 i  1} µ,: \.:t I 

f)  ··J , 
i • ,/::af And .. rl , ... .. J J. .... - - ifC  e,. •v' ,t] ii. ·· I. 1r your r'is  eetno1 ll9 5 

As t? Lhe  first:d?Piry , r ur cornm1.tte_ . n  state, yo Jr. COlllllli t tec )"{  e-_lgoioi. llF' .Y.Rhii.l, . ,,.:( i... 
that   ·very OOhl 15  ilO \V  TCUlO Vet.l  respect i ng t he.for-. tlH.t  dpty ,. t hey  wou Jj 'r;  c1·;ll  ,( er,  . ·. 

· .i'J' ..fol-')1"'".!·'"1(-,i\';,,  ; 'i,I 
nwtin  9f\   ueh   a  _S6ciet   ,,1·he   proc_eediogs of  t, tier  t hf  ug_ho_   th. l \n i t_¢ ,;<  ·.    · 

meetmg  bpmg pu blished,  together   w1th   the   na w ho  nre  h f·1 g, 'O.'lY .thing..to.d  .- tft; t'-·.e .;··? 

of \he ollicers . sd1 rn  _ 11uov f .ll_9t  -}.{tr[:.·l J  5!il\,  /Ji'· 
On  t he second  inqu i ry , )'o_or. committe  refer o o'. l.zek1el.  . R ead /:ud   1t--,ud . .  " ·  \1. ; 

o  tij 2d  Art icle of' the  Con::i t i tu tion  of   aid Soy , r our cd m mil ec\ou  d recem me11d..lhf)fi,f,   gy. ""• i 
( pul lishe<l  i;1 t he Hoston  Courier of Feb. 16, ii.31 )  who' h:1\'e . "°' Mfd  thClr,gO rmenf   Y!itf,·'(fi, 6 
wliich  reilds t h u : o.r t he .ih nocen t , .to  read_- t he ;ht,    . d , 1i th, afid , f f::t.·· 
' The olijec.t  to  which  t his  Society mll  be excla- \·erse.c; of tlie -I t h  ch:ipter  of   >roverbs. l  1·:·,_ :· 

s:rel.   de_\'Olt!d,   h31_1 UC Jn ,l!id'l ho  pfent  imt it ution  [n . S"o pport   t>  the  snt idie.ct.s   th'(J 1'°eipre8.i  i/ 
a't  \ n!41l111gt < n. in. ,lhr cnln nlz.11ion  of  t he  free peo- .becomes . cces:m ry  t h,,t_ _our  re·qsnns ,sh.nu.Id  pcJ_Q_·:• •.._,. plt>. o( C<J lor of the  L" nitcd  States 01(  the  cortsl  o f Af- . 11 ,, 
rica , and  to do'l liis...nor ·on ly ·uy t he contribution of pa ny  th em , w h)'.  we. ouJct to the '.ptan _  of dr    g: 
mo ney , lrn t  uy the exert ion  of  i ts  influence to  pro- us to Africa-a f.ou n t :ry to u .u hk riown ,.   x P. . l>y' 
111011:1   the  for111a t'..on of.other soeietis.' gP.ogra pli y:   fn the fi r:1t place, w tf are!od ,that) Af-: 
I  \Ve  deem nn  expl nnalian  here  u n necessa ry. ria i·OU r  na t ive cou nt r.y  i conseguer.tly  the cHrnate 

w._ regn rcl  to ti1e _ t hi;d  and  most cs ential   _i n<Jui ry, will be  more  cngniul  to ur. h'ealth. Vve  rcli} 
.} \.       (Hll l llllree- re.port,  t hat  t h ey 'know  of  no  bet ter deny  the .)g,.:;ert ion.    How   can ''a   man  be   porn  .in• 
way  of cpressin°g  tl 1eir d iaa PiJ)robation ·of such men- two  cou nt ries n<the saine tinie·?    ls not  the  pofitit.n 
urcs,  th ,111  to  use    vory   exert ion   to . persu1tde   their Rn prrfi, ia l  to  .   ppose  tht· A mr-ican   born   citize(l8 

breth ren  not .to  Jenve  ·1he  r ni tP.d   Sttttei  -u pon . a ny are  J\ frica n11 ?     I n  rgard  to  the  climate,  w hat  .bjt- 
co_nsidera tiou  w h<.1 tc-.. ei ; aut.ifi t h,t!re...  are  or    hould ter  proof do we wa nt of its salubrity , th-m   to    now 
be  n11y cx.1pern t1:d  111   conseq Jicnce  of  abue  from thal 4T t he  JJUnlerous   bod ies   who·ha ve ·ema-rJr, 
t heir  w.hitc  coun try men!  a nd ·whv  ere  deterni inccf to a la rge port ion of t nea   ha ve Ir,n med iately fallen vic- 
le_;i. \'C the country, we think it desirable to recom- ttms,  00 their a rrival , t thA  pstilence USUa}  to  that 
mend them to llu y t i or -ppet Cunadu , where i they pince, ? 
w_ill find tJie, Ja \y1.- equal.   You  commit iee <leem  it I t  is ngni n  say], that  the establishment    f.a colony 
cx pr.d ,if nt  .do  to· u rge   t i:i   duty   u pn n   t h     sevend 011 the coast  of 'Africa   r,i ill prt!ven t .\h slave  trade . 
111i11i:it    r;:;  of coJor_ t h roug hoiit t   e  t:n itet.l  Rtu te:;, and \Ve might  as _well  argue, ,that ·a  wtchman in  tl,e 
u ll   ot her per,;ons  of color  .,.hoc i n fluence  r!a y  .hn vc dty  of  Boston  would  prevent  thievjry ·in  New York , 
il O)'  heal i ng ill  preventirtg their l,ret hreo from   y je)d - Or  any  other place ;- orihaf  the :cuslOUl-house   c;>ffi - 
i ng tn a rec1ues t so u njust an,d c1 u el. cers l    re, woul(!  pr    ent good:3  heing  smuggld foto 

any other port o( the United Stat. 
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... -' i.!r  .- ,.   :f. : - 
' I  ,•./•-.: •/,;t;•J':    ' ,:    • 3252 '  1,\  _'}-,   ':-: •• , -  _:l. - 

·•.-e are R ware! tat lmh f'll   ffl\ecery   expe_nse d,t i!d ,to J he .rpphcahon  of  a  remedy   so  far frQm 
 
Aga in 

'"_;,,-.:· ,; .,"" 1 ... w1ol>JCCt,-beca  se t  w hole ,plihcr.Jor 1· 
the ciiseasel i8   l,sol1;1tely .contrary ·10 co   mon  sense. 
Ye, are   e?si  le, that tle    or! diseaie    slavery ,  is 

m.-'t;nerJc,  and   not  in   Africa. u; l ier  waa   n o 
arket  folthe ending ,of slves, th e would bd no 

1nducemei1t for' th thief to steal t herf'l . ·The remedv 
for this' evil, ·we  hu mbly conc ive, Cr ists   of  thr ee 

eneral.pJ£i<:ri ptions,   yiz. 1st.  Let h'm w ho steal- 
E:th obey the word of God·, and steal more.     ·2d. 
I et  h·:rn' +ho  hath   encou    ged   the_      ief  !:ly  pur- 
ch.ise, (  nJid  constri u t-ntly   1B   a :mak. r ¢iih him ,) 
de:> so_ p6 tore. 3rd.   Let _-the. _ clerio  I   physicia!-1,' 
wh o ha.ve/ encoLrage<l, and are enc.a rngi ng, biJth· t 
he th ief  pnd  the rcPi\'eT,  y u rgi ng  heir ·ie.nce 

,o. th.e re1 10vol·of. t he mea .n=,  of their . ctecti<!in ,·de- 
Sf <:l  therefrorn , and Wi  h   heir  mighty   weight   of  in- 
fjue Ctj strp  ito..th         le  of _ jostjce' · then  wfll be 
done ar1y this bo1ble        c     .b}oid. 

f ro.r11 the liov  consulern t aon , ·e  sincere\\, 

_tiun,aP.crnlto 10.rigi n_   e,i n .ie fo.ar)',tt .   f;_e m,,_ 

ort. . peoplt my w hisper lihrty\ 1,P'.- th, cors 0 1 ·, 
opp,resse.  .),Ve would sugeg\ , lw,vev er, that.1h J 
w ho.  re fond  of  l i berty'  6Ho· J<l . lot   be  ;rnnoyed 11 

its sound ,  fro,m   w hat.ever  source  1t  nmy..corne.  ! 
Aga,in we oojcd, on the grou d of t_ cre beg 

sufJicirlnt land in t he U nited State, op w hih a I- • 
onr might ·be     r abli l1ep t hat wop!<l   cttcr mcet \hc 
wishes of t he co)o·reJ people, a nd al a much chear 
rate than. could. po,ssiby·be done by ,sending thelll to 
a liow l.ai.g   wildetnesa 'luir  away.;  and  to  them . 
k now n. 

One of the  lratfyr$ of' the   n'?wly .' frm.ed S0_ciety 
argued  tha t  in  case ,a  coJony  1was   for,ned  ·for ,th, 
blacks i n  tl,    {.j nited  Sta_tes,  th4ty. w·ou l_d   in If.I  61 rt 
ti 1ne  be ·remo,·ed, haA een   tte  dse  v. ith  lhe 
poor- Indi.a ns. To 1obv ia te  t.ttis   o ,jcction , , we ere. 
inforlT) h im that HaJti w ill Hold  all t he slaves, be , 

""me'll'  · to our wh. coantrymen honor • hIot... w ill  send  her  ;  and as  jfor  .free  people,   we  expect , 
n ....._..  .y •  whic)l•  willl ·rnder'-Ul e)eg,s f e4rann,.ortac·.o they ·! ca   gi here   t!liey   pleae t!1c. to  Afn. 
o1  f the qolored pouln t ion to t be· co 1st  of A fr ica -ca, t \ ayt 1 <N.,pr.er    Ca 1 da ,  or .re1am t  h_ome, 
l>i.ng alogether grat uitoU:i nncl u nc• \Jc rod I Q withou t asking the consent of a  sla H holdrng party. 

. \Ve rocr,ed :to1offr s  veral  o   cti'on to the 0 

erat ion  all_uped - -0.n c 1g,   t he  cir  u m;:;t:rnre(of llit 
roJ·ec   OrtCTtnall n w i th  those  w ho  were  <l ).  · 

'i'   I O • • I · 
terc. teU ,in y',  n nd  who  ho     slave  a" t h · 

• . 'l • f'n 
properf y. \Ve c<?nider t h fact . e\'idcu rc of tht J 
n nocence or it! design. \Ve ff rt her ohJl'Cl/ be. 
cause its fllCml>ers u.d nait   11 ."ery t bo  an    ,i1! •nd 
USt!   'ld.. mea ns  10  destroy )l , U  l clrt   c.nrt111/!   11: 
thei r  nflucnce u rge every freP.f  r..on.of  co'lur 1II 
A fric(I , (w hoso  ·'hl to this soil Ii Ids guo<l wi1h 30 . "' . • • . J 
othei cizen ,) thereby  n v.eu ing  l le  cha in:1 of 'i;lav,. 
ry i:Monger than ever u pon their pprt!r.d  Lre1l11en, 

Nor' c·a o  ":e  conctive  w hy  frP.  citizens, acting th» 
0 

 

l ihcrty , shoul  irt Uirfore  wi\  them,   f  "they   are:u 
t_hey  have represen ted  the msel ves fo.l bc-honesl and 
bt!ne\.olcni  ri1cn:    \\'e  concci.• e,  t hot  the  qu r.st ion 
in  vie\f  sd  i n\ l"'.o  dit inet   pc;,inJs-  he   r  moval 
•.)f q,e.fre.e colored popu la tidn fro• th c.' ,or the 
acknow ledgmen t o( t-h tm as c11_ ens.(,_.'J:"!1_e, for- rner 
posit ion niu!it Lie acknow leqgea, o all si<l_et11, a menllf- 
of perpec ualing s)a V el J io OU rand j th Jat. t er, of 
abolishing it ·; co11seq uera1ly it i:nay be ,cn who  arc 
for the  well.- being of t htiir cou"1ry. 
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\Ve regret t h:Jt our i-n1er si. th d ra w n us·.1,e.. fori, 
.t he i•.ulilic 1 OD  account of ' I  e regard w e  cni t ain 
t O'_"tt1t d.s  ma ny  of o'ur  war        -· fri  nd, w. J'o ha words,  ad   a  · an cti6ed  appearance.   i 'l'c 

c111iri been oeceived by a clook of_ ph1l ;rn thr:opy , s1110 
r 

r hem, how ever, tha t t t .b ood of : el i l,egin ning 
1 

.o he h c,u d  by   ma ny   :w ho   n re  w 1llmg t ack oow. 
edge that  they hear j t. 

\Ve cannot  r.loBe our duty   w1t h o  t  grat cfu lfy  ::ir - 

rnow lcdging  ule .r es_per.t  '-';c elllert:1in  for  those w ho 
1ave defend e cur  cuse   w ith'  more  th an parftln 
!ou rage.  · It is the opin ion  of yvur  coinn 1i1tec·,  1h:i1 

I . . . 
h ey .a re  to  be   rcccte<l  n.s·our  c.ou nt r) u1c11 1   uur 
>rcthrcn , and  .oa r   fellow  cit izens-n ot   to ay  tht)' 

0 

,re to  be,·n ppl uud  d  as ;11en ,  who::-e  grea t  .icts  <lre 
u pon 1 lhe  ecc1Jma t ion   of  t be.ir  fol io,.,.  1111m  i 

ml  ...,her 1+ 1 \JS hold  !;lp  their  hu ,ids,  and  l et  t heir 
v orks pr.aise 'them. \\'e 1;hall  unly  ad<l  u 11  cx prcs- 
ioo• oP    iir hopes, tha t 'the  SPilUT   ll 'F   LIDf.R T\'., 

I . 
ecently aw aken ed .in the old .wor·l d , may redouble 
I 1hunderiog voice, until every ty rani is !wizeJ ,,"111 

Bt!l ha7.Ur lreu iulc u t the bantl-w rili ng u pon the 
>1nll .of his corru pt palac.. 
. ln  add it ion   lo  th    abo\C.e , your  comm ittee .sul>n111 
he following reso) UtKlnS for )'OUr  8CCeptnnco. 

r.slved ,  Thnl  this  mc.eting  <{o ntempl u !e, w i.th 
,vely in terest , the ra pid progress of t h e sentiment 
f hberty mong .our degraded brl'thrcn , nnd 1h:it rn 
will  legally  oppose  every  operatio11,.  thri t  ma· nve 
a te11dency to perpetunte our present. political. ond 
ition . 
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R[obertsJ,' [obert]to[Edjtor] 

 
For lhe Liberat or. 

TXTS  FOR 1, IT1\.TJ ON. 
• De nti .deceived ;·evil communi cations corru pt 

good1anb'ers.       wake   to  righ t':  usilcs\  o ncl .sin  not  
; (or _so,11ha ve not  \he    l'\\·l<' lge  of  _God  ; _1 
speak   thtll  to  you r  sha me. :  ]·or     a t an   h11ns,:l.f  f 

transrprmeQ into an angel of li;ht : thcrefiir it i: no 
great thin•A  if  tiis nii n i::1t ers ·also  he  t r:1t1:-forn1e.   ,L, 
I O • • 

the ·ministers of  ri,ihteousness,  whosn  end  :ah:   be 
cconJing to th.err  \Y o'rk:i. , .I  chort ,  I h1!rcfor 

first .of nil,   u ppl icat ion. prayers ,  in tcrccs.,ions,         . 
&iving of tl\anks, lie made  for!ill   men  ; for  k ing.:;. 
and for a1i:11hnt are  in   ut hority  ; tlia t  we  Thay   Je:111 
a_quiet and peac ab\c \.i,re in a ll g-oilli ncs!I and l1011- 
esty.   ·Fq r this  is goo<;J' and  nr...-1!pt,1hlc , in, t he   ight 
of God our Saviour, \vho , ,ill  ha\'P.  :di  men  to  he 

39.6 
 
 
 
 
 
 
 
 

You have al.ready nietion P.cl, )Jr r,d!tor , the for- 
mRti of t.n \c·clori·on cietJ';on t he 1O.tli ltimo, 
and' the S<'_ar,aiolls rl·marks ·mnde on .that cc:1io? by 
the lib. 1\1[ J>enrborn of :\'orfol . u rfd 

t ne free  p    ple  of  color.   ·J .)\'il<J 
11urprised  to henr men   in· sch  high   stnndin:?., w tm 
ought to be   a  light  to  the  people, <'allin ·J  ho\·a h1. 
in to  <JU est ion concerning \he workinilri hrrp 'of ;hi · 
hands, ::ind  teJ1ing  hiin  he. d itl not  k n mY ·hat he ,,·a{ 
ahout w hen m'nt.le of one bloocl  n il na tions of •    • - I 

vP.d: :ino to come u nto the lrnowlcd of t he t ru t h. 
Let the :elders tfort  rule  w,;11  be  cou n t r.,I \\:orthy ·of 
double honor,   epcr.ially   thr.y   wlio  lahor   i n   word 
anJ doctrine, and e..:;tccrn 1lwm very hi!!hl v inJo,·r 

( , 

r-. tt.,cir   work :t'  :;akP.. A nd  be  n t i,;1ro amonir 
. !h·et,. Now  T o:.. hort you. hr •tlm;n. wa r n t l w11, 

men,• 1 
• For they  bind  heaT"y  hu rden .·n nd  grie\'ou to be 

borne, and la y them on men· ho J,Jers ; bu t t he 
thomselYe!w iii not 1ho,·e thedi  i t!i nP.  of t h1•! 
fingers. \Ver unto  )'OD , ribes ,and- Pharm?es,   ypo 
cri tcs !_ for )·e devou r ,\'i!lows houes, a  d .for ;t  pre- 

th.at are unrul.,·.1 t h r. ft ·,·hlt: 111i11d1•1l. 11pp11rr tence m.1ke lor.g prayc:3 : th e.refore y shall reciYe 
the  \\'.eak,  lie  pn t irn t  toward  .ill·1111"11  :  i-r,, 1 h:a t  1111111• 

·ender evi.J for ev il u nto .-n,y 111:in, l,u 1 r \'cr fi1ll,1w 

hat ,,hich  i !!OO rl, hnt h   n rno n t?  r ottr1:l n•c.  n 11c1 ·111 

111 en.  , f·chare thee, t,·cfore r.od ;1n<l t hr.  I.Nd 
esus Chrit, a nd 1hP.. elP.ct ang..1. t hat 1hou ob:-rr \'c 
,ese \h in:;t1-,  ,,·it hout  prd'i.!rring  one lwfore  H not b •r , 
oing .f10lhing  by  pa rtialit _v. La_v   h :1,11J-4 .!-ucld1·11l) 
n  nman,, neiher c-pa rt 11,cnH)f ot her  m t·11·:1 sin:Q • 

thP. greater crincl t1pna tion . \Vo unto  y ou, scribes. 
and  l'lia rir.e· . liy p ,crilt•   !  fo ·orn p:,; .;  se;t  :\rHJ 

 

to  make  tHlc  pro..:t.•ly tc ,·;i ucl  w hcu _ h,..  i..;  1natJ 1!. 
ye mnkc  lt i!ll  t wn-fi1lh  a norr _t ho  .c-l_1ilif   of  hcH  tli;in 
\'OU   rl v P{.    ,\·o u n to..\ tl U ,  :,.C't ilw  :t Ad    Ph. t r i..:e t1::, 
n.·pocri t P ! for .\ P. :i re l ike ,,I.J.tll<:'   \\ h.i•ed ,:jiu ld1re.<. 

w hir.I! · indetd   Jt ppca r   l1t?:iut1ful   0111w   rc •  .hill  .a rt! 
wi t h in full of d <l IJJ l'O":!·Lo11e:1, a;iJ of 1al1 ·u  dca 1r- 

eep thydf p,fre .  ·no nu t  dl•o•in,d :· r.ou i lint 
ocked ;·for what.:oc,·rr a  nun   1)wrtli, t li:ll' -.;li;d l 
' :ito TCp. A nd Jrn il;hr. h nd r:1l;;-ui ,1n·,1;;.,11 . 
ying, All rower ii giHn·u nto •ur. i11  l11•;h·1•1; and . . I 
earth  ; go )'t?,   t herefore ,  u nci   l••:w h·all  11a \i n·11. 
ptizing  t hem  in  the  _na111e   of  t he  rt her,  .J J ll  "'r 
?  Son, a'nd  of  t he  lloly  G host.' , 

'Jess.' • 

 
 

Liberator, Harch 1 2, 1 831 
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0 ye schemel'S ! why Jo .Ye u ndeI1ak e to 1m,ose 
i,u the fr ·  pie of col.or by telling lhe!D lhut.¥· 
rica iitheir _m1itiye   ojh  ,.,U!en   out fitther.t  foiigh_t  for 
Jibe{ty, and receiYec){noth 1ng  for  it. 'and  laid . heir 
bone here ?    \Ve claim  t lii9 as <)ur ,na tive so}l ,·a4rid 
not  Afr ica  ;  fi/rwe n rc·s:}1siu!P. ,,aa t jf t he b1id  rl o\- 
ed ,,;ith  1J1il k .ilnd  hol') e)') yi>.i would ·not M!lld      col- 
or·cd  .PC:rson   \o  it ;  for   it  is  cvictl!some or you 
woultJ ,g t_o tlic uttcrmot part or t he world  for une 
dofla r'8 ;g11i 11 :  thcr r.f.>re   w e  kno,J  t ha t   it  ts  riot 
through pu re Ju;.·c·yoLJ  \'v;;m to   end- u  to  A frr.a . 

'-Hre\rcn , fret u ut ')'DlV;1Cl \'Cs huc:111.:1!of c, ii <lo- 
e·r3 ; neither ue thou cn v jou!i agai 11sl tlac w o1 l,cr .of 
inic1uity ; for tl u ·y.shall _t.oon Le cu t <lo w11 l ike tlic 
grn!.l';, and w ither a the green licit,. T u:Sl  in  the 
tLord , nnd <lo    o<l ; s Nll l t thou O\ell i11 t hn l;md , 
·:.and erily  thou  f h:tl t.  l,c  .fed. ·  I>digh\  1la.p1:lf  also 

i n 1h e I .ord, arid he shall  gjr: thee ·t he <lei;irc:3 nf 
: thine' _hea rt, \y O  to li i ru  tla at CO\'t!lclh  an - evil  cov- 
t!IO IISlle:;s  Lo  hi11 hou :;c, tha t  i,e  111ay  .set    1i  n ,.sl  on 
high , tha t h_e t uny  U   il uli YCrt!cl  'fro1u   t he  pow er  of 

40 

e\' ill      'f ht u  ha!:l consult etl sha111e  to  t hy  hou,e U \.' 
cutting   otr  ,;iauy  people,  a11d_  fiat   s_i u n cd  .igain;l 
thy  soul.     \\:o   to,   h im   tha t   bu il<lcth   n to.w n  uy 
blood ,·and stauli:ih ct h a s:ity l, in i<J u ity !,'     · 

It . R. 
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K E Y C O N C E P T S  
 
 

rogress defined the Federal Period. Our country was 'moving forward' at a rapid 
pace in areas such as transportation, business and industry, and farming and 
gardening. Christopher Gore's life was impacted by each of these. Gore, a lawyer 
and politician, was also a shrewd businessman. He invested his money in a variety 
of Boston enterprises including transportation, real estate and the manufacture      
of textiles. 

As soon as Christopher Gore took possession of "his farm at Waltham," he searched 
for ways to improve the soil and increase its production. This pursuit introduced 
him to the world of agricultural experimentation. In addition, he enhanced the 
beauty of his mansion by landscaping the grounds. Gore brought from England a 
knowledge of better ways to grow field crops and a collection of seeds and plants 
for experimental cultivation. Throughout the Boston area, Gore Place won fame 
for the English character of its landscape, its magnificent forest trees, and for the 
abundance and variety of its fruits, vegetables and flowers. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Above image: 
S H E E P  

Christopher Gore Estate 
 
Image to right: 
HEA TH CO T P E A R   
Artist Unknown 
Gore Place Society 
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Image: 
1 9 T H - C  E N T U R  Y BL A ST F U R N A  C E 
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A N E R A O F F I R S T S  

 
• Eli Whitney created the first cotton gin, a machine for quickly separating the seeds 

from newly picked cotton, 1793. 

• Captain James Cook charted the Alaskan coast and was the first European to 
explore Hawaii, 1778. 

• Inventor John Fitch sailed the first steamboat in America on the Delaware River, 
1786. 

• John Cabot and Joshua Fisher established the first American cotton mill 
at Beverly, Massachusetts, 1787. 

• The Columbia became the first American ship to sail around the world, a journey 
of 42,000 miles that took 2 1/2 years, 1790. 

• The first major turnpike in America was completed between Philadelphia and 
Lancaster,  Pennsylvania, 1794. 

• Johnny Appleseed began planting apple seeds along the Ohio Valley, 1797. 

• William Maclure published the first geological survey of the United States, 1809. 

• Francis Cabot Lowell installed the first American power loom—a machine for 
weaving cotton cloth, 1813. 

 
Source: TheHenryFord.org—Henry Ford Museum & Greenfield Village. 

A S S E S S M E N T  
 

Students will have a thorough understanding of this lesson if he/she actively 
contributes ideas/insights to discussion and participates in activities. 

 

• Can they define 'progress' in the new nation? 
 

• Are students able to compare and contrast methods 
of transportation then and now? 

 
• Can they explain Christopher Gore's interest in agriculture 

and horticulture? 
 

• Can they define words like: industry, investor, agriculture, horticulture? 
 

• How did this lesson meet my curriculum objectives? 



A 
 
 

T R A V E L & T R A N S P O R T A T I O N  
 

crude riding trail was created in 1673 to carry mail from New York to Boston. It 
contained three routes, the Upper Northern, Middle, and Southern routes. It became 
known as the Boston Post Road. The first post rider's trip, a journey of over 250 miles, 
took four weeks, following the Upper Northern route. The first stagecoach service (1772) 
made the trip in one week. After the revolutionary war, the road served as an important 
link between the states of the new nation. In 1806, Gore Place was built on the 
Boston Post Road. Today the road is known as Route 20 and still runs past Gore Place. 

Improved modes of transportation would allow inland towns better access to improved 
goods and services that harbor towns already enjoyed. Turnpikes were roads on which 
tolls were collected to defray the costs of building these roads. Unfortunately, although 
people wanted easy access, they were not in favor of paying the higher taxes needed 
to build them. Turnpikes whet the appetite for something far better: canals. Nothing 
beat water for inexpensive freight rates and the idea of a manmade system of waterways 
carrying goods and people throughout the country fascinated the citizens of the 
new nation. In 1793, a group of wealthy commercial and political leaders organized   to 

tie Boston to New Hampshire by building a canal from 
the Mystic River through Middlesex County to the 
Merrimack River. The Middlesex Canal, twenty locks and 
twenty-eight miles linking New Hampshire with Boston 
harbor, opened in 1803, with the financial   backing 
of Christopher Gore and other  businessmen. 

Christopher Gore invested large amounts of capital in the 
development of Boston's transportation facilities. When 
he died in 1827, the inventory of his estate listed $61,000 
invested in bridges, locks and canals. One quarter of his 
holdings were invested in the Middlesex Canal Company. 
In projecting a canal through which New Hampshire 

M I D D L  ES EX C A NAL  
AND BA LD WIN EST A T E ,  
N O R T H  WO BU RN  

could ship to Boston its stone, iron ore, lumber and agricultural products, and Boston 
could send to New Hampshire groceries, lime, fish and English imports, its founders 
envisioned a cheap and efficient method of transportation. Though the Middlesex Canal 
proved to be a financial failure, its technical contribution to canal building and its 
economic effect on the area were substantial gains. Two years after the Middlesex Canal 
had been in operation, Gore and eighteen other Boston businessmen organized the 
Canal Bridge Corporation to build a bridge across the Charles River from Lechmere Point 
in Cambridge to Barton's Point in Boston. Their bridge would connect the Middlesex 
Canal more closely with Boston markets and provide a shorter, cheaper route to Boston 
from the area north of Cambridge. The bridge, known as the Craigie or Canal Bridge, 
opened for traffic on August 30, 1809 and continued for almost one hundred years until 
the Charles River Dam covered its site. Finally, as soon as the Canal Bridge was 
completed, its proprietors organized the Lechmere Point Corporation to develop land 
around the Cambridge end of their bridge. Although most of their ideas never 
materialized, they did construct roads, lay out streets (one of which was—and still is— 
Gore Street), survey building lots, and build a 'brew house', a tavern, a brick store 
and two small houses. 

Continued on next page 
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Continued from previous page 
 

Transportation methods and routes impacted the building of Gore's mansion. Lumber 
and other materials came by raft on the Charles River to Watertown, and from there 
materials were transported to Waltham via the Great Country Road. (Today this is the 
Boston Post Road.) During the winter of 1804, the builders collected lime, bricks and 
clear boards and broke ground in March of 1805. According to a chronology of the 
building of Gore Place, on July 29, 1804, Christopher Gore recorded in his account book 
his first expenditure for his new house, roughly $900 for lumber. Gore also entered 
payments of $40.50 for rafting the lumber to Watertown and $80 for carting it to 
Waltham from Watertown, "it being done by my own Teams." This route by water and 
by land, was probably used to bring most of the supplies to the building site, including 
the bricks. 

 
Christopher Gore's father, John, was a carriage painter in Boston in the 1740s. Still 
standing at Gore Place today is the carriage house with mahogany stalls that was built 
in 1793. Two carriages which were owned by the Gores are on display in this restored 
building. 

When Gore became the seventh Governor of the Commonwealth in 1809, his 
inauguration was marked by an impressive cavalcade of riders on horseback and 
in carriages. Although Gore's opposition party, the Democratic Republicans ridiculed 
the escort as overdone, the procession was quite  colorful... 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sources: 
Diana Muir, Reflections in Bullogh's Pond: Economy and Ecosystem in New England. 
Hanover, New Hampshire: University Press of New England, 2000. 
Helen R. Pinkney, Christopher Gore, Federalist of Massachusetts, 1758-1827. 
Portland, Maine: The Anthoenssen Press, 1969. 
Beverly Whitaker, American Trails and Roads. Kansas City, Missouri. 
http://freepages.genealogy.rootsweb.com/~gentutor/boston 
www.socialstudiesforkids.com 

 

 
 

62 

Did you know? 
In 1805, America’s first covered bridge was built over the 
Schuylkill River near Philadelphia. 
Source: TheHenryFord.org—Henry Ford Museum & Greenfield Village. 



ACT IVIT Y    8   
 
H O W T R A N S P O R T A T I O N I M P A C T S 
O U R L I V E S T O D A Y — 
A C L A S S D I S C U S S I O N  

 
Transportation is the moving of people and goods that connects one 
place with many others. 

Objective: 
To have your students think and talk about the impact of transportation 
on their own lives. 

Curriculum Links: 
History and Social Science 

• Economics 
• The Growth of the Republic 

English Language Arts 
• Language Strand—Standard 1—Discussion 
• Language Strand—Standard 2—Questioning, Listening, 

and  Contributing 

Science and  Technology/Engineering 
• Technology/Engineering 

Engineering Design 

Materials: 
• 4 cards—one for each of the following transportation problems 

1. A tree is cut down in Maine and needs to be transported 
to Massachusetts. 

2. A plate is produced in China and needs to be transported 
to the United States. 

3. A boat is built in England and needs to be transported to  France. 

4. Wallpaper is made in France and needs to be transported 
to the United States. 

Instructions: 
• Begin a class discussion of transportation and how it affects your students 

and their everyday lives. Do they arrive at school by bus, car or train? 
How do the foods they eat arrive at the supermarket? How do the clothes 
they wear arrive at the store? 

• Divide students into 4 groups. Assign each group of students one of the 
transportation problems. They are to consider the options of transporting 
this product from place to place. How is this item transported today? How 
would it have been transported in the 19th century? How long would each 
take/have taken? What new technologies have made transporting these 
items more efficient? 

• As a class, discuss the impact that changes in transportation have had 
on our lives. 

Continued on next page 
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Continued from previous page 

Teacher Tips 
• The children did relate to how they get around or would get items from far away— 

we talked about ordering via the web and e-mail and telephone, which were not 
available back then. (Grade 5) 

• I included a chart/graphic organizer to record the information generated 
in the discussion. (Grade 9) 

• I had each group of students do research on transportation during the Federal 
Period through the Civil War. Then I asked them to evaluate the progress based 
on political issues of the time—i.e. manifest destiny, industrialization, workforce, 
immigration, etc.. They were able to make connections between transportation 
and the growth of the nation in these social and economic areas. 
(Grades 10, 11, 12) 
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ACT IVIT Y    9 
 
 

Did you know? 
In 1813, 
Christopher Gore 
paid $151 to 
paint his ‘coach 
house.’ Recent 
microscopic paint 
analysis revealed 
this remarkable 
old bulding 
has been repainted 
some 24 times 
since. 

 
 

C I T Y & C O U N T R Y C A R R I A G E S  
 
There were many different styles of carriage. Some had four wheels, others 
two. Some had driving seats and were driven by a hired driver, while others 
were driven by the owner. Some carriages were constructed to be used 
in the city on narrow streets, and others were designed for rougher, wider 
country roads. But no matter the style of the carriage, all carried people  
and their belongings, just as cars do  today. 

Objectives: 
• To look for common elements in seemingly dissimilar  objects. 
• To recognize design elements in methods of transportation 

which are consistent over time. 

Curriculum Links: 
Science and Technology/Engineering 

• Technology/Engineering 
Engineering Design 
Materials and Tools 

Arts 
• Visual Arts 

Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies, and the Arts 
Standard 10—Interdisciplinary Connections 

Materials: 
• Photographs of Gore's carriages 

Instructions: 
• Carriages and cars look very different, but in fact, have many things 

in common. Find magazine or newspaper ads with pictures of cars. Look 
carefully at the photos of the two Gore carriages that can still be seen 
at Gore Place today. Compare the modern vehicles with the antiques. 

• One of these carriages was considered a sporty vehicle, like a sports car 
today. The other was more like a dependable sedan. Can you figure out 
which is which? 

• One carriage was used in the city, the other in the country. Which is which? 
Hint: Look at the wheels and the undersides of the carriages. 

• The motors of today's cars are measured in horsepower. Think about the 
term "horsepower" and how it pertains to a carriage. How much horsepower 
do you think these carriages  had? 

• What design elements do the carriages and cars have in common. 

Consider materials, visibility, weather, storage, safety, etc. Make a list of the 
common elements. What do today's cars have that carriages did not? 

 
Continued on next page 
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I N D U S T R Y  
 

he American textile industry entered a new era in 1813 when the first successful power 
loom was created in Waltham, Massachusetts. Modeled on British machinery, the 
mechanical loom revolutionized the organization of all the technical processes by which 
cloth was made. For the first time mass production of finished goods became possible 
and the power loom turned business into 'big business.' It was the company of Francis 
Cabot Lowell, the Boston Manufacturing Company, that proved revolutionary in the his- 
tory of textile manufacturing in the United States. Making full use of the newly invented 
power loom and of their own executive abilities, Lowell and his partners departed from 
the usual organization of cotton textile production in many small, independent shops to 
integrate under one roof and under one management all the processes of manufacture 
from raw material to finished product. In addition, they sourced their labor supply from 
young women in rural areas. In organizing for large-scale production and in separating 
the executive function from the actual making of cloth, the Boston Manufacturing 
Company was the prototype of the modern industrial corporation and a highly profitable 
venture. The Charles River, the source of the power for the Waltham mill, was unable to 
provide sufficient energy for the multiple processes and consequently the Boston 
Manufacturing Company moved to a new location in Lowell, Massachusetts. 

Gore was an investor in the Boston Manufacturing Company. In 1817 he bought his first 
ten shares of this new cotton textile corporation, and later increased his investment. 

 
 
 
 

 
BO STO N MA NU F A CT UR IN G COMPA NY  

Elijah Smith, Jr. 
Gore Place Society 
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ACTIVITY 10  
 
 

Did you know? 
In 1790, the 
Columbia became 
the first American 
ship to sail 
around the world, 
a journey of 
42,000 miles that 
took 21/2 years. 
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 

 
 

T H E W A L T H A M M I L L  
 
This painting depicts the social and industrial communities that existed in 
Waltham in the early 19th century. The large brick building on the banks 
of the Charles River is the Boston Manufacturing Co. which still stands today. 
The painting reveals the mixed community of agriculture and industry and 
illustrates the rapidly changing economy of eastern Massachusetts in the 
early 19th century. 

Objectives: 
• To read a painting that reveals life in 1826 rural  Massachusetts. 
• To compare the buildings in the painting with Gore Place which 

is located a couple of miles down the road. 

Curriculum Links: 
Arts 

• Visual Arts 
Standard 5—Critical Response 
Standard 10—Interdisciplinary Connections 

Materials: 
• Painting: "The Boston Manufacturing Company, Waltham, Massachusetts" 

Elijah Smith Jr. (1788-1828) 
c. 1826 
Oil on canvas 

• 2 Images of Gore Place 

Instructions: 
• Look at the details of the painting: buildings, transportation, animals, 

occupations, clothing, landscape 

• What was life like in Waltham for the people who lived in this scene? 

• Was life similar for Christopher and Rebecca Gore who lived nearby? 

• How does life in the painting compare to life at Gore Place? For the Gores? 
For their servants? For the farmer and his helpers and family? 

 
Teacher Tips 
• Students engaged in a VTS (Visual Thinking Strategy) activity to look at the details 

of the painting: buildings, transportation, animals, occupations, clothing and 
landscape. In addition, I asked students—What was life like in Waltham for the 
people who lived and worked in the scene? (Grade 8) 

• I provided my students with a map of Massachusetts to be sure they knew where 
Waltham was located. They needed help visualizing Waltham in relation to Boston. 
(Grade 8) 

 
Continued on next page 
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CR O PS  

 

A G R I C U L T U R E & H O R T I C U L T U R E  
 

n 1790, farmers made up 90% of the American labor force. Just fifty years later, 
this number dropped to 69%. Unfortunately, exhausted soil, clumsy implements, few 
varieties of fruits and vegetables, and inferior specimens of domestic animals 
characterized New England's agriculture in 1790. The poverty of the farming economy 
drove Christopher Gore and a few other progressive landowners in 1792 to organize 
the Massachusetts Society for Promoting Agriculture. The founders were motivated 
by a desire to improve production of their own land and an obligation to dispense 
information and promote experimentation for the good of all farmers in the state. 

Agriculture in the Federal Period: Almanacs 
The earliest New England settlers used age-old rhythms of planting and harvest, 
providing the framework around which most people structured their year. Thus, except 

for Bibles, almanacs were the most 
commonly owned books in early New 
England. Produced annually, an almanac 
was a calendar, a diary, a magazine 
and a weather station all in one publica- 
tion. By definition, an almanac records 
and predicts astronomical events (i.e. 
the rising and setting of the sun), tides, 
weather and other phenomena with 
respect to time. Almanacs included 
weather predictions and planting lore, 
as well as scientific theories, astrological 
and biological data. The astrological 
information told readers when to plant 
and harvest. 

The first issue of The Old Farmer's 
Almanac was published in 1792 (It is 
still published today!) during George 
Washington's second term as President 
and cost just 6 pence or about nine 
cents. Many other almanacs were also 

Christopher Gore Estate being published at the time. It is difficult to know what made The Old Farmers' Almanac 
so successful, but we can only guess that perhaps the editors' astronomical and 
weather predictions were more accurate, the advice more useful or the features more 
entertaining. 

Source: The Old Farmers’ Almanac, Yankee Publishing, Inc.; www.almanac.com 
 

Christopher Gore and His Agricultural Interests 
Christopher Gore and his close friend Rufus King exchanged many letters that included 
references to the topic of farming and agricultural subjects. They shared advice, 
compared progress and statistics from their respective crops and sent one another seeds. 
Gore offered to send King new equipment and asked if he had seen or heard of other 
new machines and publications. Gore complained about inclement weather and blights 

Continued on next page 
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hampering the crops. More than anything else, the letters show that the two friends   
were actively involved with the farming endeavors on their respective properties and 
sought the latest means of improving their crop yields and efficiency. Gore's interest   
was so great that he helped found the Massachusetts Society for Promoting   Agriculture. 

The Gore Property—Gardens and Landscape 
The property that Christopher and Rebecca Gore purchased in 1786, had already been 
inhabited and farmed for over 100 years. They chose to build a new house in the center 
of the lot, set back from the road and surrounded by peaceful vistas of lawns, trees 
and shrubs. A flower garden with an English sundial in the center stood opposite the 
front doors on the north, and fruit walls and the grapery (greenhouse) where the 
Gores cultivated grapes, figs and citrus fruits, were built beyond the flowers. A much 
larger vegetable garden was laid out behind the carriage house on the western side 
of the property. Bucolic views of Gore's neatly cultivated fields and pastures in the 
distance were thought to enhance the appearance of the estate. 

The inspiration for the landscape came mainly from the English tradition of landscape 
gardening. The Gores might have first learned about landscape design from books 

or other estates in Massachusetts, but they were able to see many 
of Europe's most famous parks and gardens for themselves when they 
lived in England (1796-1804), and made a tour of the Continent (1801). 

In fact, Governor Gore brought seeds and plants home from England. 
Mrs. Gore, in particular, is known to have shared thoughts and 
advice on landscape design with her cousin's husband, John Codman. 
During the 48 years of Gore ownership, the plantings at Gore Place 
matured into a stately and much admired display. By the middle 
of the 19th century, Andrew Jackson Downing wrote that the estate 
bore "witness to refined and elegant taste in rural improvement"   
and called it one of the two "best specimens of the modern style...in 
the earliest period of Landscape Gardening among  us: 
(Treatise on the Theory and Practice of Landscape Gardening, 1848) 

Source: News from Historic Gore Place, "Picturesque: Early Gardens and Landscape 
at Gore Place.Spring 2002. 

 
 
 
 
 
 
 
 
 

Above image: 
HEA TH CO T P E A R   
Artist Unknown 
Gore Place Society 

Image to right: 
F ARM E R ’  S C O TT  A GE  
Christopher Gore Estate 
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ACTIVITY 1 1   
 
 

Did you know? 
In 1796 Americans 
got their first look 
at an elephant 
when Jacob 
Crowninshield 
of Massachusetts 
exhibited the 
animal for profit. 
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 

 
 

G O R E / K I N G L E T T E R S  
 
The following are excerpts from letters exchanged between Christopher Gore 
and his close friend, Rufus King. 

Objectives: 
• To have students read text of 19th century correspondence 

between Christopher Gore and Rufus King. 
• To compare horticultural and agricultural methods of the 19th 

and 20th centuries 

Curriculum Links: 
English Language Arts 

• Language Strand—Standard 4—Vocabulary and Concept Development 
• Reading and Literature Strand—Standard 8—Understanding a Text; 

Standard 15—Style and Language 
Science and Technology/Engineering 

• Life Science—Biology 
Characteristics of Plants and Animals 
Characteristics of Living Things 
Plant  Structures  and  Functions 
Living Things and Their Environment 

Materials: 
• Text of letters. 
• Access to texts or Internet for definitions of unknown terms. 

Instructions: 
• Ask students to read the content of the letters and list any of the fruits, 

vegetables, plants or trees mentioned. 

• Vocabulary words to look for in these letters...sow, sown, threshing, 
cultivation, leeched ashes, blight. 

• After reading the passages, consider these questions: What crops do they 
discuss? Are any unfamiliar? Might they have different names today? 
What are some things that affect crop production? For better and/or worse? 
Are these still factors today? Do today’s farmers have remedies for these 
problems? Are there new and/or different problems to deal with today? 

Continued on next page 
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ACT IVIT Y 12   
 
 

Did you know? 
In 1801 Mastodon 
fossils were discov- 
ered on a New 
York Farm, the 
first skeletons ever 
found of the 
extinct  mammal. 
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 

 
 

M A K I N G P R E D I C T I O N S 
 
The Old Farmers’ Almanac weather forecasts are determined by using a secret 
formula (devised in 1792 by the Almanac’s founder, Robert Thomas) and 
enhanced by the most modern scientific calculations based on solar activity, 
particularly sunspots. They also analyze weather records for particular  locales. 

Objectives: 
• To have students make predictions about the weather. 
• To have students review the content of The Old Farmers’ Almanac. 

Curriculum Links: 
Science and Technology/Engineering 

• Earth and Space Science 
The Weather 
Periodic Phenomena 

English Language Arts 
• Language Strand—Standard 4—Vocabulary and Concept Development 
• Reading and Literature Strand—Standard 13—Nonfiction 
• Composition  Strand—Standard 24—Research 

Materials: 
• A copy of The Old Farmers’ Almanac, available from local grocery 

stores, drug stores  or mass  merchandisers or  visit    www.almanac.com. 

Instructions: 
• What do your students think the weather will be tomorrow? Next week? 

Next month? 
• Divide students into teams and ask them to watch TV weather reports, 

read weather forecasts in the local newspaper, or look at weather 
predictions on the Internet. 

• Ask them to read a bit about highs and lows and weather patterns. 
• Ask your students to create a weather chart to predict the weather for   

a selection of days. Record the actual weather (you can be as specific 
as recording temperature, precipitation, wind direction and speed) next 
to each prediction on your chart and after a period of time, go back 
and measure your success rate at forecasting or predicting the weather. 

• Share a copy of The Old Farmers’ Almanac with students. Add The Old Farmers’ 
Almanac predictions for the same time period, charting the success of their 
predictions, as well. Who was right more times—your students or The Old 
Farmers’ Almanac? 

 
Source: Helen R. Pinkney, Christopher Gore Federalist of Massachusetts 1758-1827 Portland, Maine: 
The  Anthoensen  Press, 1969. 
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I N T H E  
S P I R I T O F  

{ 

K E Y C O N C E P T S  Tas fashion, architecture, furnishings, dress, music and dance, the young 

C R E A T I V I T Y hough still heavily influenced by England and other European countries in areas such 
nation was beginning to take shape and become a center of creativity in each of 
these, and various other areas. 

 
 

A N E R A O F F I R S T S
 

• Phyllis Wheatley, the first African American woman to have her poetry published, 
died at the age of thirty-one, 1784. 

• RobertThomasbeganpublishingTheOldFarmers’Almanac, a publication 
containing information about New England life along with valuable data on the 
weather, agriculture, and other practical matters, 1792. 

• The first shoes designed for right and left feet were made, 1800. 

• Francis Scott Key wrote the words to “The Star Spangled Banner,” during an 
unsuccessful attack on Fort McHenry by the British, 1814. 

• The first women’s school with college-level courses was opened by Emma Willard 
in Troy, New York, 1824. 

• Painters, like Thomas Cole, captured the natural beauty of the Hudson River Valley 
on canvas, founding a distinctly American style of landscape painting, 1826. 

• James John Audubon published the first of his drawings of the hundreds 
of colorful birds of North America, 1827. 

• John Russwurm and Samuel Cornish of New York City published the first African 
American newspaper, Freedom’s Journal,  1827. 

• Noah Webster published his Blue Backed Speller which standardized spelling and 
word usage (1783) and he also completed his American Dictionary of the English 
Language, after working on it for twenty years, 1828.

 
Source: TheHenryFord.org—Henry Ford Museum & Greenfield Village. 

 
 

A S S E S S M E N T 
 

Students will have a thorough understanding of this lesson if he/she actively 
contributes ideas/insights to discussion and participates in activities. 

• Can your students look at a photograph of Gore Place and identify interesting 
architectural details? Do they use architectural vocabulary to describe these details? 

• Can they tell you what a sampler is? 
• Can they tell you what a portrait is? 
• Can they make a silhouette of themselves? 
• Can they tell you some of the people involved in the building of a house? 
• How did this lesson meet my curriculum objectives? 
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A A R C H I T E C T  U R E   

s styles of houses in Europe changed, so did styles in America. From 1780 to 1820 
construction boomed. Many new public buildings were needed for our new government 
and, although we rejected England politically, we still looked to her for architectural 
inspiration. In the young United States, people began to feel more settled and secure and 
the wealthy class began to build larger and fancier homes. Neoclassicism was the 
dominant style in Europe during the 1750s-1850s. It was defined by the imitation of 
Greco-Roman forms and inspired by the discovery of perfectly preserved private homes 
in Pompeii and Herculaneum that had been buried by the eruption of Mount Vesuvius 
outside Naples in 79 AD. Americans were enamored with this Greek revival because 
of its association with the concept of democracy from Ancient  Greece. 

After the Revolutionary War, the Federal style of Neoclassicism became the dominant 
style of architecture in the United States when America’s population grew from three to 
ten million people. The style was established first by wealthy merchants and shipbuilders 
along the New England coast. It reached its zenith in the prosperous coastal cities of 
New England—Salem, Boston, Hingham, and Duxbury. There was an appealing plainness 
and symmetry to this architectural style. Many Federal Period homes and buildings 
used red brick as the most common building material. Doors often had sidelights and 
fanlights, and whatever design was placed on the right side of the façade, was mirrored 
on the left. Double hung windows with shutters were common, as was a certain amount 
of classical ornamentation around doors, windows and cornices. Though Federal 
and Georgian style homes look similar, the narrower window details and thinner, more 
elongated columns and proportions of the Federal style were considered revolutionary 
at the time.

Sources: 
Gore Place, www.goreplace.org. 
www.realviews.com/American  Federal 1780-1820.
Helen R. Pinkney, Christopher Gore: Federalist of Massachusetts, 1758-1827. 
Portland, Maine: The Anthoensen Press,   1969. 
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S P I R  AL ST AIR C A SE FR OM 
2ND F L O  OR L A NDIN G 

Christopher Gore Estate 

The Architecture of Gore Place 
T he mansion at.Gore Place was built in 1806 and served as a summer home for 
Christopher and Rebecca Gore. The Gores entertained such notable dignitaries as the 
Marquis de Lafayette, Daniel Webster, and President James Monroe. The Gore mansion 
was part of a 450-acre ‘gentleman’s country estate.’  The Gores were fortunate to 
own such a large property and were part of an elite sector of the population who were 
able to do so. 

While abroad in 1799, the Gores received news that their house in Waltham had burned. 
They quickly began planning a new mansion for the site. Rebecca Gore was particularly 
interested in architecture, and her husband gave her credit for the new design. The 

Gores had visited many country homes in England and traveled    
through France, Belgium, and Holland. Not surprisingly, the new house 
was fashioned after the English and French buildings Mrs. Gore most 
admired. The work of architect Sir John Sloane probably influenced her 
concept, although a Parisian architect, Jacques-Guillaume Legrand, is 
said to have assisted Mrs. Gore and drawn up the final  plans. 

The design featured an inter-play of geometrical shapes, including 
carefully laid out oval parlors, and restrained “neoclassical” ornamenta- 
tion adapted from the buildings of ancient Greece and Rome. As a 
summer residence, the house was also designed to be light and airy. 
The Gores finally returned to Massachusetts in 1804 and work on the 
new brick mansion commenced in 1805. The cost of construction 
totaled just under $24,000, a very large sum for its day. Mr. Gore’s 
records detail expenses for everything from Pennsylvania marble floor 
tiles to imported English hardware. In the cost of the house, labor 
accounted for a comparatively small item; glass and stone, however, 
required a substantial outlay,  and nails and hardware    amounted 
to more than 20 percent of all the expenditures. 

Gore bought 334,000 bricks for the construction of Gore Place. 
Throughout the late 18th and early 19th centuries, Medford, Cambridge 
and Charlestown, Massachusetts were home to many thriving brick- 
yards, and it is likely that some of the bricks used to build the mansion 
came from these towns. Bricks could be purchased either directly from 
the brickyards or from merchants in Boston. Because brickyards were 
dirty, hazardous locations, it is likely that a gentleman like Christopher 
Gore would have preferred to buy his bricks in the city. However, Gore 
bought bricks at the yards on at least one occasion. On March 7,  1805,

the Governor registered in his account book the purchase of 50,000 bricks from Jonathan 
Stone ‘received at the Kiln.’

The house consists of a large central block with two symmetrical wings called hyphens 
and two smaller blocks at either end called pavilions. At the center are the principal 
rooms, including the Great Hall, oval drawing room, and parlor. These formal spaces 
were built with very high ceilings (15 feet 2 inches) and tall windows that not only 

Continued on next page 
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added to their elegance, but must have ensured good light and ventilation for the Gores’ 
summer entertaining. They used the Great Hall for multiple functions, including  
reception hall, dining room, and ballroom. The adjoining oval drawing room was used   
as a salon or conversation room where small gaming tables could be set up. A smaller 
parlor to the east may have been the setting for political conversations or musical 
entertainment, or where Mrs. Gore served tea to guests. The Gores decorated these three 
rooms with elaborate French wallpapers, fragments of which survive. The bed  chambers 
and a family sitting room, situated on the floor above, incorporated much lower ceilings, 
but offered excellent views of the grounds. A cupola with an open shaft above the 
center hall provided additional light and ventilation. Christopher Gore placed his fine 
library on the first floor of the east wing. Kitchens and other service areas were located 
in the cellar or lowest level of the west wing with servants’ rooms upstairs. 

Today, Gore Place is furnished with fine art and antiques of the eighteenth and early 
nineteenth centuries. Christopher and Rebecca Gore had no children, so after Mrs. Gore’s 
death, in accordance with her husband’s will, the house and all its contents were sold 
at auction. A few of their possessions, which survived in the hands of nieces, nephews, 
friends, and neighbors, have been returned to Gore Place. After 1834, Gore Place became 
home to several other families. In 1921 it passed out of private hands when the Waltham 
Country Club established a golf course and tennis courts on the grounds. During the 
Depression, the country club failed and the property fell into disrepair. In 1935, the bank 
was about to tear down the buildings and sell off the land for housing, when a group 
of Bostonians gathered the financial resources necessary to preserve it. The Gore Place 
Society was founded that same year. For more than seventy years, Gore Place has been 
lovingly restored and open to the public as one of the great estates of the Federal  
Period in New England. 

Sources: 
Gore Place, www.goreplace.org. 
www.realviews.com/American  Federal 1780-1820. 
Helen R. Pinkney, Christopher Gore: Federalist of Massachusetts, 1758-1827. 
Portland, Maine: The Anthoensen Press, 1969 

A History Mystery... 
In Paris, the Gores met and consulted about their new house with 
an architect named Legrand. Legrand could have been Jacques 
–Guillaume Legrand or possibly another architect, Etienne-Francois 
Legrand. The first was a celebrated architect but also a theorist, 
known more for his publications and designing large public 
buildings, than as a designer of houses. Would such a man have 
agreed to help the Gores design their house in America?  Jacques- 
Guillaume Legrand was definitely in Paris in the first decade 
of the 19th century, evidenced by his publications.  Etienne- 
Francois Legrand appears to have been active in Paris in the 1770s 
and 80s, but there is little evidence that he survived the French 
Revolution and was in Paris after 1800. 
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ACT IVIT Y 13  
 
A N A R C H I T E C T U R E S E A R C H  

 
A neighborhood evolves over many years and its look is influenced 
by many factors. 

Objective: 
To observe the variety of architecture and architectural styles in your 
school’s neighborhood. 

Curriculum Links: 
History and Social Science 

• Cities and Towns of Massachusetts 

English Language Arts 
• Language Strand—Standard 4—Vocabulary and Concept Development 

Arts 
 

• Visual Arts 
Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies, and the Arts 
Standard 10—Interdisciplinary Connections 

Materials: 
• Pencils and paper 
• Clipboards, if desired 
• Vocabulary list 

Instructions: 
• Share the following list of vocabulary words with the students. Have them 

practice spelling and defining these words, prior to the search. Feel free 
to add words to the list. 

• Lead your students on an architectural search of the neighborhood 
surrounding your school. 

• Ask the students to be alert for one building that they find interesting 
because of its architectural features. Students will draw this building when 
they return to class. 

• Give students a copy of the following questions to consider when observing 
the buildings in the neighborhood. Following the architecture search, 
students should discuss their observations: 

1. Do the buildings look alike or different? 

2. Is the architecture plain or decorative? 

3. How old do the buildings look? 

4. What building materials, shapes, and textures do they notice? 

5. Have the buildings been designed with their functions as the 
most important factor or were aesthetics important, too? 

 
Continued on next page 
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ACT IVIT Y 13    
Continued from previous page 

 
6. Is the neighborhood residential, commercial, or a mix? 

7. How would they describe their school building itself? Does it look 
similar to or different from the buildings that surround it? 

8. When back in the classroom, ask students to draw pictures of the 
buildings they saw, remembering to include any distinct 
architectural features they noticed. 

Vocabulary List 
 

Architect Shape Bricks 

Architecture Texture Mortar 

Arch Pattern Monument 

Vault Modern Frame 

Dome Aesthetic Pillar 

Façade 

Geometric 

Column 

Design 

Interior 

Exterior 

Function 

Teacher Tips 
! !

• I called this a mini field trip for my students. (Grade 9) 

• I put students into groups so there were: thinkers, sketchers, 
communicators, etc.. (Grade 9) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

N O R T H  F A Ç A DE L AND IN G 
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ACT IVIT Y 14  
 
D E F I N I N G ‘ T Y P I C A L ’ 

 
The majority of 18th and early 19th century New England homes were known   
as ‘Capes’—a one or one and a half story house with three or four rooms around 
a central chimney. The upper floor contained either unfinished space or a few 
plastered chambers. These houses ranged in size from 10 feet by 14 feet up to 15 
or 16 feet square. 

Source:
Jane Nylander, Our Own Snug Fireside, Images of the New England Home. 
New Haven: Yale University Press, 1993. 

Objective: 
To determine if Gore Place was a typical 19th century home. 

Curriculum Links: 
History and Social Science 

• History and Geography 

Arts 
 

• Visual Arts 
Standard 2—Elements and Principles of Design 
Standard 9—Inventions, Technologies, and the Arts 
Standard 10—Interdisciplinary Connections 

English Language Arts 
• Language Strand—Standard 1—Discussion 

Materials: 
• 2 images of Gore Place 
• Floor plans of Gore  Place 
• An image and floor plan of a typical 19th century Cape  home. 

(Visit www.architecture.about.com, click on House Styles, Cape Cod Style 1600-1950s for an image 
of a cape home) 

Instructions: 
• Display both images and discuss: 

• Was Gore Place a typical 19th century home? Why or why not? 

• What room(s) are missing from these houses that are considered necessities 
in 21st century homes? What are the functions of these modern spaces? 
How did 19th century people cope? 

 
Teacher Tips 
• Create a chart with specific criteria on it to help students with the process of 

comparing and contrasting Gore Place with another Federal Period house and have 
columns such as # of rooms, # of floors, type of rooms, etc.. (Grade 5) 

• I added a ‘drawing a conclusion’ section at the end where students wrote 
a paragraph arguing and supporting that Gore Place is Typical or Not Typical 
based on and using the information from the pictures they recorded on 
their charts. (Massachusetts Curriculum Standard—Inference of Non-Fiction) 
(Grade 5) 

 
Continued on next page 
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 14    
Continued from previous page 

 
• This activity worked well combined with our language arts lesson about paragraph 

writing and supporting an argument with factual evidence. (Grade 5) 
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ACTIVITY 15  
 
F R O M O U R H O U S E T O T H E 
W H I T E  H O U S E  

Gore Place was built in 1806, the White House in 1800. It can be very 
interesting to compare these two Federal Period structures. 

Objective: 
To compare and contrast Gore Place to the most famous example 
of Federal Period architecture, the White House. 

Curriculum Links: 
History and Social Science 

• The Growth of the Republic 

Mathematics 
• Geometry 

 

Arts 
• Visual Arts

Standard 8—Concepts of Style, Stylistic Influences, and Stylistic Change 
Standard 10—Interdisciplinary Connections

Materials: 
• Images of Gore Place 
• Floor plans of Gore  Place 
• Image and floor plan of the White House. (www.whitehouse.gov) 

Instructions: 
• Using the images of Gore Place and the White House ask students to compare 

and contrast the two buildings. When comparing, note exteriors, floor plans, 
use of geometric shapes and classical references. 

Teacher Tips 
• Incorporate this activity when teaching about the 3 branches of Government. 

(fits right into the Standards) As they are comparing the images, it is also a chance 
to reinforce what they know about the executive branch. On the 5th grade MCAS 
they often show pictures of The White House, Capital Building and the Supreme 
Court and have the students identify which branch of government is connected to 
each. (Grade 5) 

• Just as my students seem to be fascinated by reality TV and the mansions of the 
rich and famous, having them use these primary source photographs and floor 
plans tapped into their fascination. (Grade 5) 

• I added a chart to the list of materials needed. On the chart I listed ways of 
comparing the two buildings—columns (yes/no/how many?), shape of rooms, type 
of rooms, # of rooms. I also included an ‘other’ column so the students can add 
their own observations. (Grade 5) 

• Have the students illustrate The White House as a follow up part to this activity 
and have them write what branch of government is based at The White House. 
(And answer the question: What is the role of this branch of government?) 
(Grade 5) 

 
Continued on next page
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G O R E P L A C E — F L O O R P L A N S 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

S E C O N D  F L O O R 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

M E Z Z A N I N E 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

F I R S T  F L O O R 
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ACTIVITY 16  
 
G O F I G U R E  

 
The total cost of building the Gore Estate in 1806 was calculated to be
$23,608.14. Christopher Gore kept a detailed record of his expenditures 
in his Account Book, which still survives today.

Objective: 
To have students calculate percentages and draw a pie chart. 

Curriculum Links: 
Mathematics 

• Number Sense and Operations 
• Data Analysis, Statistics and Probability 

Materials: 
• A worksheet The Cost of Building Gore Place.

Instructions: 
• Follow the directions on the worksheet. 

 
Continued on next page 

 
 
 
 

S P I R  A L ST A IR C ASE  

Christopher Gore Estate 
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ACT IVIT Y 16 
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ACTIVITY 17  
 
D O E S I T S H A P E U P ?  

A complex structure can often be seen in simpler terms by dissecting 
it into basic geometric shapes. 

Objective: 
To use students’ spatial skills to put together the pieces or components 
of the mansion at Gore Place. 

Curriculum Links: 
Mathematics 

• Geometry 
 

Arts 
• Visual Arts

Standard 2—Elements and Principles of Design

Materials: 
• Geometric Shapes worksheet 
• Images of Gore Place
• Outline of Gore Place south facade 

Instructions:
• Duplicate the worksheet. You may enlarge the sheets if you want 

a larger version.
• After duplicating, you may wish to laminate each page. 
• Cut out the shapes. 
• Distribute a set of shapes to each student.
• Using the images of Gore Place and the outline of the south facade, 

ask students to recreate the basic shape of the mansion. 
 

Teacher Tip 
• I used this activity as a link between Social Studies and Math. After teaching 

a lesson on polygons, I transferred a picture of Gore Place to a Smart Board 
presentation. Together, the class looked at the picture as I told about the 
history of the mansion. Then, we discussed the components that were polygons. 
In groups of 5, the students cut polygons and glued them to resemble the Gore 
Place outline. This was a valuable thematic link but also provided a real-world 
connection for geometry. (Grade 5) 

 
Continued on next page 
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ACT IVIT Y 17 
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D O E S I T S H A P E U P ? / W o r k s h e e t  



ACTIVITY 17 
D O E S I T S H A P E U P ?  
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ACTIVITY 18  
 
H O W L O N G I S T H A T ?  

Statistics become less daunting when compared and related to the familiar. 

Objective: 
To calculate the length of the Gore  mansion. 

Curriculum Links: 
Mathematics 

• Number Sense and Operations 
• Measurement 

Materials: 
• Rope or twine at least 200 feet in length. 

Instructions: 
• Holding a long piece of rope or twine, have students stand in the school 

playground or parking lot in a long line (side-by-side) and measure 200 
feet—the length of the Gore mansion. How does the length of the space 
compare with the length of the mansion? 

• Back in the classroom, brainstorm some places that might be similar in size, 
such as a football field or a typical large retail store layout.

• As a group, measure classroom. How long is it? How many classrooms would 
need to be placed side by side in order to equal 200 feet in length? Is   there 
a room in the school that is close to 200 feet in length? Cafeteria? Gym? 
Theater? Corridor? 

• Convert 200 feet into yards and inches. 
• Convert 200 feet into metric measurement. 
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T 
Did you know? 

In 1796 Gilbert 
Stuart completed 
his famous 
portrait of George 
Washington. 
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 

T H E C R E A T I V E A R T S 
A T G O R E P L A C E  

 
he arts and crafts of the time provide a window into the Federal Period. Art that can 
be defined as both ‘fine’ art and ‘folk’ art was produced during the span of Christopher 
Gore’s life and strong examples of both could be found at Gore Place. From formal 
portraits to simple silhouettes—from decorative wallpaper to simple red bricks and 
mortar, the Gore mansion was home to the work of both famous portrait painters, as   
well as a myriad of craftsmen, carpenters, blacksmiths, glaziers and other tradesmen, 
artists in their own  right. 

Although difficult to define, ‘folk’ art has traditionally been labeled as the creative 
expression of ordinary, untrained people making utilitarian objects. Folk artists typically 
learn their skills in non-academic settings, from relatives or community members or,    
they are self-taught. Webster’s Dictionary defines ‘fine art’ as visual art created primarily 
for aesthetic purposes and valued for its beauty or expressiveness, specifically painting, 
sculpture, watercolor,  graphics  or architecture. 

Portraits 
Gore was fortunate to know the finest portrait painters of his day, Gilbert Stuart and 
John Trumbull. Stuart (1755-1828) portrayed nearly every notable man and woman 
of the Federal Period in the United States and was called the ‘father of portraiture.’ 
Trumbull, (1756-1843) a friend of Gore’s from his Harvard days, was taught by famous 
artist John Singleton Copley and displayed a frank, realistic style of painting. He 
completed portraits of Thomas Jefferson, General and Mrs. Washington and 
Alexander Hamilton, among others. 
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There are six portraits of 
Christopher Gore known to 
have been painted by 
Trumbull, as well as one 
of Rebecca Gore. 

Above image: 
GOR E SIS  T E R S   
John Singleton Copley, Gore Place Society 

Image to right: 
S I L  HOU E T T E  OF CHR I S T O P H  ER GOR E 

John Miers, Gore Place Society 



ACTIVITY 19  
 
R E A D I N G A P O R T R A I T  

The details of a portrait can reveal many interesting qualities about its subject. 

Objective: 
To have students learn to ‘look’ and read a work of  art. 

Curriculum Links: 
Arts 

• Visual Arts 
Standard 5—Critical Response 
Standard 8—Concepts of Style, Stylistic Influence 
and Stylistic Changes 
Standard 10—Interdisciplinary Connections 

Materials: 
• Images of Christopher and Rebecca Gore’s portraits. 

Instructions: 
• Reading a portrait involves examining the image in great detail. 
• Examine the portraits to “see” what the artist reveals about the 

personality and status of the subject.
• Ask students to focus on the details and unique qualities of each portrait. 
• Write a short paragraph about Christopher or Rebecca that reveals 

what the student learned from studying the portrait. 
 

Teacher Tips 
• Try examining the artwork prior to learning about the Gores to pique 

student curiosity and allow students to generate questions they will want 
to answer, providing motivation for learning. (Grade 5) 

• I projected the images onto the wall using an opaque projector. (Grade 5) 

• Since we were working on poetry at the same time, I asked the students 
to create short, descriptive poems using the details evident in the 
portraits—this allowed for a lot of work on adjectives! (Grade 5) 

• We use the SOAPS acronym for evaluating images & documents—S=what 
is the subject (general topic, content, and ideas in text or image); O=What 
is the occasion? (time/place/situation); A=Audience (who is the piece 
directed to?); P=Purpose (the reason behind the text/image); S=Speaker 
(what voice, author or artist?) (Grade AP US History) 

 
Continued on next page 
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W N E E D L E W O R K  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

F I S H E R  L AD Y S A M P L E  R 
Mary Kneeland 
Gore Place Society 

hen America was young, nearly everything was  handmade. 

Women and young girls often found their artistic ‘voice’ through needlework and 
other crafts of the time. Needlework dates to ancient times as a necessity and 
an art. The earliest mention of the sampler, an embroidered piece of cloth, which 
displayed skill in embroidery, appeared in England in 1502. The earliest signed 
and dated sampler was created in 1598, also in England. Sewing on canvas was 
common before 1650, but after that, silk on silk was the fashion. In addition to 
samplers, girls did needlework coverings for trinket and sewing boxes. Needlework 
also was used to beautify utilitarian items. Chair seats and pillows were often 
decorated with needlework, as was clothing. Pocketbooks, used by both men and 
women, became decorative accessories with the addition of colorful needlework. 
Needlework was the type of art done by women, as it was considered an appropri- 
ate method of artistic expression for women of this era. 

Early Americans passed on a rich heritage of arts and crafts and the simple 
imagery of the basic needlework sampler has become a symbol of Americana. For 
more than two centuries, the sampler was an artistic medium, a test of skill and 
a required proof of education for generations of American schoolgirls. The needle- 
work expressed respect for family and hometown institutions, a sense of design,  
and occasionally, the emotions of mourning. Samplers were first made as a  
recorder of stitches or as a learning device on which young girls would experiment 
with and learn the alphabet. (Later samplers became pictures to be framed.) The 
most popular stitch was the cross-stitch (a series of small x’s). The samplers includ- 
ed images of houses, flowers, people and animals, accompanied by the alphabet  
and a verse—usually a motto, friendship vow, or religious saying. Most samplers 
were completed at home, though some were done during school time. Today these 
samplers have become prized pieces of folk art. 

Early American needlework is clearly linked to patterns from English sources. 
By the early 19th century, American schoolgirls were expected to create a basic 

sampler at the age of 4 or 5. Even if their education 
ended at this point, they would know the basics 
of sewing for their future  households. 

Needlework helped girls to practice a variety of skills— 
mending techniques, and learning the alphabet and 
numbers. Wealthier women did needlework as well, 
in order to be able to teach the skill to their own 
daughters. Samplers can be attributed to teachers and 
students from a variety of cities and towns, as each 
location practiced a somewhat different style and the 
length of the stitches varied from place to place. 
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ACT IVIT Y 20  
 
A S A M P L I N G O F S A M P L E R S  

Early American needlework provides insight into the way of life of those 
who created it. 

Objective: 
• To use primary sources to learn about language changes over the years. 
• To analyze language. 
• To learn more about the craft of needlework and the skills that it involved. 
• To create a design based on an old technique. 

Curriculum Links: 
English Language Arts 

• Language Strand—Standard 5—Structures and Origins of Modern English 
• Reading and Literature Strand—Standard 9—Making Connections 

 

Arts  
• Visual Arts 

Standard 1—Media, Materials, and Techniques 
Standard 3—Observation, Abstraction, Invention, and Expression 
Standard 6—Purposes of the Arts 
Standard 8—Concepts of Style, Stylistic Influences, and Stylistic Change 
Standard 10—Interdisciplinary Connections 

Materials: 
• Enclosed photographs of needlework samplers and pocketbooks. 

Instructions: 
• Share the information about needlework and the enclosed photographs 

of the needlework samplers and pocketbooks with your students. 
• Have them look carefully at each photograph and begin a class discussion 

with the questions from A Sampling of Samplers worksheet. 

Continued on next page 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

S A M P L E R   
Catharine Everett 
Gore Place Society 
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 20    
Continued from previous page 

A S A M P L I N G O F 
S A M P L E R S / W o r k s h e e t 
Sampler A: 

• Who created this sampler? When? What year was she born? 
• What do you see in the scene? Do you think this is where Eliza lived? What time 

of year is depicted? Do you think Eliza’s family is wealthy or poor? Why? 
• Look at the alphabets. How many different styles did Eliza practice? Did she 

leave out any letters or add extras? Why do you think the numbers end at 15? 
• Why do you think Eliza chose this saying? What does “of false friends beware” 

mean? How would we say the same thing today in 21st century words? 
What does she means when she compares “friendship sincere” to gold? 

 
Continued on next page 

 
 
 

 



ACTIVITY 20  
 
 

Continued from previous page 
 

Sampler B: 

• Who created this sampler? 
• Frances was born in 1726. She made this sampler sometime between 1732 and 1736. 

How old was she when she made this? 
• Language has changed over the centuries. Instead of “would a” what words 

would we use today? What does the 
word “wrought’ mean? 
• Do you think that Frances thought that 

this was her best work? Why? 
• Besides letters, what other designs 

does  Frances practice? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

S A M P L E R   
Frances Pickney Gore 
Gore Place Society 
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ACT IVIT Y 20  
 
 
 

Continued on next page 

Continued from previous page 

 
 
 
 

P O C K E T B O O K S  
In the 18th and 19th centuries pocketbooks were used to carry valuables, 
like money, jewelry or important papers. Since there were no safe  deposit 
boxes in banks like there are today, people locked their valuables in furniture   
at home or carried them with them. Both men and women used pocketbooks. 

Pocketbook A: 

Look carefully at the photographs for the name “John Wood”? 
• Who do you think he was? 
• Did John own the pocketbook? 
• Do you think he made it for himself or did someone else make it for him? 

Who might that have been? 
• What did he carry in it? To where do you think he carried it? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

P O C K E T B O O K
Artist Unknown 
Gore Place Society 
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 20    
Continued from previous page 

 
Pocketbook B: 

This pocketbook does not have a name embroidered in it. 
• Do you think it also was owned by a man? Is there any way to know? 
• What is similar about the 2 pocketbooks? What is different? 
• Pocketbook B is 7 7/8 inches long by 4 inches wide when it is closed. If you 

owned it what would you put in it? 
The design on the pocketbooks is called flamestitch and is still popular today. 
Brightly colored wool threads are used to create the designs. 

On a separate piece of paper, draw a rectangle 8 inches by 4 inches. Create 
your own pocketbook design in this space. 

Teacher Tips 
• Divide the class into a number of small groups and then divide the photographs 

among the groups, then rotate them so all groups eventually see all the photographs. 
In this way they can have small group discussions using the given guiding questions 
and then report back to the class on their findings. (Grade 5) 

• Have students analyze the photographs before reading the information on needle- 
work. After they discuss and record some information, have them re-read the 
information, and revisit the photographs with a new understanding of them. 
(Grade 5) 

• This activity could be used as an enrichment activity—for example, in a quilting 
project. Students could make a sampler of a quilt square before making their 
actual piece. (Grade 5) 

 

 



A S I L H O U E T T E S

S I L  HOU ET TE  
OF R E B E C  C A G O R E   

John Miers 
Gore Place Society 

nother form of craft which was done by men and women of the Federal Period   was 
silhouettes. Silhouette drawing can be traced back as far as the Stone Age, where many 
can be found on cave walls. In Europe in the middle of the eighteenth century, silhou- 
ettes became a popular craze, as paper was more readily available to the average artist. 
The name ‘silhouette’ was derived from Etienne de Silhouette, France’s controller 
general of finances under Louis XV, who, it is thought, made paper cutout portraits 
as a hobby. (Some historical accounts describe his role as finance minister being 
associated with cost cutting measures, thus his name tacked onto everything skimpy.) 
The earliest such paper-cuts were life-size and were eventually replaced by more 
delicate works of art. They were referred to as portraiture “profiles in   miniature.” 

The term ‘silhouette’ did not initially accompany the craft to America where the images 
were known as shades, profiles, or shadows throughout almost the entire span of 
their popularity. Silhouette was an attractive art form because it was affordable and 

fast to produce. People were attracted to the simplicity of the art form, and the 
artist’s ability to perform the work, a precise replica of a person’s features, with 
a few snips of a scissor. 

Silhouette artists still work today, though today we are more likely to save images  
of ourselves and our family members as photographs or videotapes. Silhouette    
artists or ‘silhouettists’ have left America with a national heritage of portraiture. 
Without them, the facial likeness of important men and women of the Federal    
Period would be completely unknown. During their popularity, photography had   not 

yet been invented and a painted portrait was too costly for the common citizen. 

Silhouettes and the Gore Family 
Even the well to do Gore family had silhouettes made of themselves, as  there was 
the charm of the silhouette, capturing an image at a moment in time. Nevertheless, 
the Gore household was privileged, and though silhouettes hung on the walls, they 
were accompanied by portraits by some of the most prestigious New England artists 
of the time, such as Gilbert Stuart, John Singleton Copley and John  Trumbull. 

The silhouettes of Christopher and Rebecca Gore are by the artist John Miers (1758-1821.) 
Miers was one of the finest silhouette artists in England. He was an accomplished 
jeweler, as well, and much of his best work is set into small lockets and  bracelets. 

The silhouettes of the Gores (c. 1800-1804) are realistic images: Christopher Gore is 
portrayed with a double-chinned profile. Both silhouettes are bust-length and painted  
in black on plaster of Paris. He faces right (to his left.) She faces left (her left profile.) 
There is indication of the buttons on his coat and a high stand-up collar and the stock  
of his neck. Rebecca is depicted with curly hair and a slight double chin. She  wears 
a gown with ruffles or lace around her neck. 

It is thought that both of these silhouettes belonged to Rufus and Mary King, close 
friends of the Gores. 

Sources:
Judith Hoffman Corwin, Colonial American Crafts—The Old Times. New York: Franklin Watts, 1989. 
Diana Ross McCain, Early American Life. August, 1992. 
www. Pages. Prodigy.com 
www. Edobarn.demon.co.uk—“Silhouette Cutting in the early 19th Century” 
www.theartcore.com—“The  History  of Silhouettes” 
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Did you know? 
In 1794, after more 
than one hundred 
years, white 
powdered hair 
went  out  of 
fashion for men. 
Source: TheHenryFord.org— 
Henry Ford Museum & 
Greenfield Village. 



ACTIVITY 21  
 
I T ’ S 2 D ; N O , I T ’ S 3 D . . .  

The task of making a silhouette can give new appreciation for the time when 
cameras were not invented and a remembrance of someone’s image was 
difficult to obtain. 

Objective: 
• To allow students to create their own two and three-dimensional silhouettes. 
• To learn the principles of two and three-dimensional design. 

Curriculum Links:
Arts 

• Visual Arts
Standard 1—Media, Materials and Techniques 
Standard 10—Interdisciplinary Connections

Materials: 
• Scissors, tape, black and white construction paper, flashlights or standing 

lamps, white chalk or crayon, art supplies such as pipe cleaners, yarn, 
cotton balls, pom poms, beads, etc. 

Instructions: 
• Share some of the background information about the art of silhouette 

with your students. 
• Working in pairs, each student makes a silhouette of his partner. 

• One of the partners sits sideways on a chair in front of a wall. 
• Shine the light directly on the sitting partner to create his 

shadow on the wall. 
• Tape a piece of black construction paper on the wall, 

covering the shadow. 
• Using the crayon or chalk, trace the outline of the shadow. 
• Cut out the silhouette and glue it onto white paper. 
• Partners switch roles. 

• Begin a class discussion about the difference between two and three- 
dimensional objects. Explain that although their bodies and heads are 
3- dimensional, they have just made themselves 2-dimensional with paper! 
A good way to explain this is to let students know that when we draw 
any object we do it ‘flat’ or 2D; when we draw or make it as a ‘solid’ or 
seen from all sides, it is 3D. Have students adorn their silhouettes with 
decorative objects you provide, thus turning their 2-dimensional work 
into 3-dimensions! 

 
Teacher Tips 
• I used this as a math follow up activity after learning about 3-dimensional shapes. 

This was an excellent way to ensure the understanding of the difference between 
two and three dimensional shapes because it related to the students own selves. 
This was especially useful to kinesthetic learners. (Grade 5) 

 
Continued on next page 
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ACTIVITY 21  
Continued from previous page 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Top image: 
S I L H O  U E T T E  OF C H R I S T O P H E  R G O R E   
John Miers 
Gore Place Society 

Bottom image: 
S I L H O  U E T T E  OF R E B E C  C A G ORE  
John Miers 
Gore Place Society 
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ACTIVITY 22  
 
M A T C H I N G P R O F I L E S W I T H P R O F I L E S  

Many famous names are associated with the Federal Period, but what do we 
really know about them? 

Objective: 
• To learn more about famous men and women of the Federal Period. 
• To create a written profile of a 19th century   individual. 

Curriculum Links: 
History and Social Science 

• The Revolution and the Formation of a Federal Government 
under the Constitution 1775-1789 

English Language Arts 
• Language  Strand—Standard  3—Oral Presentation 
• Composition Strand—Standard 19—Writing 
• Composition  Strand—Standard 24—Research 

Arts  
• Visual Arts 

Standard 3—Observation, Abstraction, Invention and Expression 
Standard 10—Interdisciplinary Connections 

Materials:
• Black and white construction paper; images of famous men and women 

of the Federal Era found in newspapers, magazines, on the internet,
or photocopied from books and encyclopedias. 

Instructions: 
• Find images of famous men and women who lived during the same era 

as Christopher Gore. Remember, his dates are 1758-1827. Here are some 
examples...George Washington, Emma Willard, Thomas Jefferson, 
Benjamin Franklin, Jane Austen, John Adams, Benedict Arnold, Ethan Allen, 
Alexander Hamilton, King George III, James Madison, Josephine, 
Sojurner Truth, Sacajawea. 

• Discuss the two meanings of the word “profile”. 
1. A side view of an object or structure, especially the human  head 

2. A biographical essay presenting the 
subject’s most noteworthy 
characteristics  and achievements 

• Assign one famous person to each 
student and have them research and 
write a few sentences about their 
famous individual. 

• Ask students to read their profiles. 
Can their classmates match the 
written profiles to the images? 

 
 
 
 
 
 

G E O R  GE WA S H I N  G T O N ’ S  F A M I L  Y 
Artist unknown, after Edward Savage painting 
Gore Place Society 
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ACT IVIT Y 23  
 
A C R O S S C U L T U R E S  

 
During Christopher Gore’s lifetime, both American and European artists 
used paper to create distinctive silhouettes of individuals of all classes. Other 
cultures have used paper in creative ways as well. 

The Mayans are believed to have developed the rough-textured paper known as 
amate (ah-MAH-tay) more than 1,000 years ago. The Otomi Indians of a village 
called San Pablito are the only people who still make amate. They cut the paper 
into animal and human figures, which represent spirits that can bring good 
or bad luck. 

Otomi men cut long, narrow strips of bark from amate trees. The Otomi women 
finish the papermaking process by boiling the amate bark to soften it and 
layering it on a wooden board. They pound the strips with a stone until the 
fibers bind together into a sturdy sheet. 

Each sheet is folded in half lengthwise before it is cut into a figure. When the 
paper is unfolded, the figure is symmetrical. The figures can vary in size, but 
most amate paper figures are about 8 inches   long. 

Objective: 
• To learn how other cultures create images and likenesses of  people. 

Curriculum Links: 
Arts 

• Visual Arts 
Standard 1—Media, Materials and Techniques 
Standard 8—Concepts of Style, Stylistic Influence and Stylistic Change 
Standard 10—Interdisciplinary Connections 

Materials: 
• Brown shopping bags or brown wrapping paper, pencil or marker,  scissors. 

Instructions: 
• Cut the brown paper into a rectangle about 8 x 10 inches 

and crumple into a ball. 
• Uncrumple and flatten the paper, smoothing it out with your hands. 

The paper will be crinkly. Repeat this process two or three times. 
• Fold the paper in half. 
• Imagining the fold as the figure’s center, draw half a figure 

against the folded edge. 
• Cut on the outline, then open the paper flat and you will have your figure. 

 
Teacher Tips 
• This is a perfect wrap-up activity for the study of different cultures such as Mayan 

culture. They could be used as a display and then referred to when studying the 
Federal Period. (Grade 5) 

• Use this activity with the Silhouette activity to make connections between U.S. 
and Native American culture. Introduce this activity showing the class examples 
of ‘famous’ silhouettes. (Grade 9) 

Source: Florence Temko, Traditional Crafts from Mexico and Central America. Minneapolis: Lerner 
Publications Company, 1996. 
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A 
 
 

C R A F T S  
 

wide range of craftsmen of the time completed the construction of Gore Place.      
Carpenters, stonemasons, smiths—blacksmiths, whitesmiths (a worker in iron who finishes 
or polishes the work in distinction from the one who forges it), plasterers, glaziers (one who 
cuts and fits glass in floors and/or windows), house painters, carpenters and bricklayers all 
contributed to the building of the   mansion. 

THE CRAFTSMEN WHO BUILT GORE PLACE 
It took many talented craftsmen to build Gore Place. 

Carpenters 
As highly skilled craftsmen, carpenters were reasonably well paid. While building Gore 
Place, Christopher Gore paid his carpenters according to the newly revised Rules of Work 
of the Carpenters in the Town of Boston, a tract that outlined the standardized pay scales 

carpenters charged. In August, 1800, a committee of 21 carpenters 
revised the outdated 1744 schedule of carpenter’s fees to adjust prices 
to the current cost of living. Among the craftsmen who served on    
this committee was William Todd, a carpenter or house wright who 
played a key role in building Gore Place. 

Carpenters were craftsmen who cut, fashioned and joined boards and 
lathe to create the frame or skeleton of a building. After sawyers cut 
boards from logs, carpenters performed the rough work of building 
houses, including driving in piles, placing bearers, laying joists 
(parallel beams used to support floors or roofs), girders, and rafters in 
flooring, putting up timber walls, and placing the roof on a struc-   
ture. In the early 19th century, carpenters were considered the elites 
among the building trades. They were often called ‘house  wrights.’ 
In comparison to others involved in various forms of woodworking, 
house wrights were expected not only to be strong and robust, but 
also to be educated. They had knowledge of geometry, and a strong 
command and understanding of design and structural engineering in 
timber. Many carpenters became architects as that profession evolved. 

Plasterers 
Plasterers were craftsmen who applied plaster, a paste made of lime, 
sand and water, to brick, stone, or wooden lathe-covered walls to 
create a desirable smooth surface that could be white-washed, paint- 
ed or wallpapered. These craftsmen also laid a building’s ceiling and 
sometimes furnished them with plain or decorative moldings. Plaster 
was used as a means of insulation in cold, damp climates and helped 
to soundproof a room. Henry Haviland, the plasterer who worked at 
Gore Place, used a three-coat method of plastering on interior  walls. 

S P I R  AL ST AIR C A SE  
Christopher Gore Estate Paper Stainers 

As a craft, wallpaper appeared in the 18th century, but did not become fashionable 
or common among the wealthy until the middle of the century. The craftsmen who 
produced wallpaper in the 18th and 19th centuries were known as ‘paper stainers.’ 
In most cases, paper stainers did not make the paper stock on which to print patterns. 

 
Continued on next page 
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Above image: 
G REA T HAL L 

Christopher Gore Estate 

Image to right: 
N O R T H  F A Ç A DE  
Christopher Gore Estate 

This special kind of coarse paper, made of rags of cotton, linen and other fibers would 
have been purchased from a paper mill or warehouse. It was known in its undecorated 
state as ‘paper hangings.’ Hanging paper was generally a product sold at wholesale to 
the craftsmen who added color and patterning while a householder could buy paper 
hangings at retail for his rooms. Up until 1835, all the hanging paper was made in 
sheets, and the sheets had to be glued together to form a roll, or ‘piece’ of wallpaper. 
After 1835, the paper could be manufactured in continuous rolls. 

By 1806, Gore Place was far enough along for the Gores to consider interior decorations 
and wallpaper. Gore’s account book reveals that he made two purchases of wallpaper  
and also made payments to paper hangers. Physical evidence at the Gore Estate suggests 
that most of the rooms were originally wallpapered. The original Birds of Paradise 
wallpaper survived in the Parlor until at least 1912. An early paper survived in the 
Drawing Room until 1921. The most expensive wallpapers, French ones, were used in 
the principal rooms, while less expensive American paper was sufficient for the 
passageway from the Billiard Room to the Library and perhaps for the bed  chambers. 
Architectural investigations have revealed fragments of original wallpaper. Today the 
Great Hall, the Drawing Room, and the Parlor have been restored to their original 
elegance with reproduction wallpapers similar to those installed by the Gores. 

Stone Masons 
Stone masons cut or squared stones used in the building trades. Cut stones were used 
in building walls, tiling floors, as a roofing material (slate) and for ornamentation such 

as mantelpieces. Stone cutters joined their work 
together using mortar, plaster of Paris. Stone masons 
measured and charged their work either by the   
linear or cubic foot. 

The Gores were unusual among their wealthy 
neighbors in their use of some costly stone. Though 
fieldstone was common for walls, the hard labor 
necessary to shape stone for building blocks made 
it a luxury. A course of granite blocks tops the 
foundation of the house before the brick walls begin. 
Connecticut brownstone, a red sandstone, was used 
to line the fireplaces and for the front steps and 
terrace. Most extraordinary were the King of Prussia 

marble tiles purchased for the entrance 
halls and Great Hall. Gore paid nearly 
$200 for the tiles in Boston. Marble floors 
were so costly that they were not com- 
mon for houses, but usually reserved for 
a few churches and public buildings that 
could afford them. Marble floors would 
have been much more common in the 
English and French houses that inspired 
the Gores. The Gores no doubt also 
recognized the cooling effect they would 
have in the summertime. 
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ACTIVITY 24  
 
W H O B U I L D S A H O U S E ?  

 
Building a house involves some fundamental steps. How have these skills 
changed since the early 1800s?

Objective: 
• To have students build their awareness of the steps and craftspeople 

involved in building a house. 

Curriculum Links: 
English Language Arts 

• Composition  Strand—Standard 24—Research 
Science and Technology/Engineering

• Technology/Engineering 
Materials and Tools 

Arts  
• Visual Arts 

Standard 6—Purposes of the Arts 
Standard 10—Interdisciplinary Connections 

Materials: 
• If needed, books and resources on building trades and   crafts. 

Instructions: 
• A wide range of skilled craftsmen contributed to the building of Gore Place. 

Many of these craftspeople, like carpenters, plasterers, and stone masons   
are still needed to build houses  today. 

• Has the set of skills changed? 
• Research/brainstorm how the materials, tools, skills and training have 

changed. How did someone learn these skills in 1800? Today? 
• How has technology changed these jobs? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

F A R M E R ’ S  C O T T  A GE  
Christopher Gore Estate 
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C I N N O V A T I O N S & I N V E N T I O N S  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

HEA TH CO T P E A R   
Artist unknown 
Gore Place Society 

hristopher Gore was a man with a desire for the new and improved. He had an interest 
in technological advances and because money was not a concern, he was able to 
indulge his interest. When Gore Place was built in 1806, Christopher Gore provided 
the latest and best equipment for comfort and convenience. He purchased a complete 
‘Rumford kitchen’ for $148 and paid nearly half that much to have it installed. A 
complete Rumford kitchen typically included a roaster, a large boiler for heating water, 
and a series of “stew holes” or “pot holes” that had a firebox below, used for cooking 
with stew pots. The special masonry for the Rumford kitchen would have required 
Boston bricklayers who were experienced with their installation. The Rumford Roaster 
was developed by Benjamin Thompson, Count Rumford, who was born in Woburn, 
Massachusetts. The roaster was a technological advancement because it distributed heat 
more evenly around a roast and eliminated the need for constantly turning a spit 
before the fireplace. 

The plumbing facilities included a water closet (the first flushable toilet or water closet 
had been introduced in 1775) and a “bathing tub” with a hole in the ceiling above 
the tub to improvise a shower. The Great Hall of the mansion contained heated floor- 
boards. A laundry/drying chamber also existed, as foundations of the drying chamber 
were found during a study of the cellar in 2001. English publications reveal that 
similar drying chambers were well known during Gore’s lifetime. It is likely that no 
drying room was installed in the house initially owing to the fact that the house was 
to be used only for a summer residence. However, once the Gores began to occupy 
the house following the Senator’s retirement in 1816, the drying chamber was installed 
and survived until 1917. 

Christopher Gore appears to have introduced the sycamore maple tree into the United 
States from Europe early in the 19th century, perhaps as he served in Thomas Jefferson’s 
administration as charge d’affaires in London in 1803. With diplomatic service in 

Britain came the opportunity to visit and observe the gardens and 
estates of Gore’s wealthy English counterparts. Here he witnessed 
how the arts of horticulture and landscaping played a role in the 
transformation of London into a city of parks, squares and gardens. 

As a gentleman farmer, Gore took a keen interest in new ideas on 
agriculture. A variety of fruits, vegetables and grains were cultivated 
on his estate. The Heathcot pear, named for Gore’s gardener who 
planted the tree in 1812, won a premium from the Massachusetts 
Horticultural Society in 1830. (See “Moving Forward”) 

Sources: 
Stephen A. Spongberg, “A Reunion of Trees, The Discovery of Exotic Plants & Their 
Introduction into North American and European Landscapes”. London: Harvard 
University Press, London, 1990. 
Carol Stocker, The Boston Globe, “Life at Home, House Styles of New England”, 
June 5, 2003. 
Cellar Study of Gore Place, Mesick, Cohen, Wilson, Baker Architects, April 2001. 
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ACT IVIT Y 25  
 
“ S E L L I N G ” Y O U R I N V E N T I O N  

 
The public is often skeptical of a new idea. Whether today or two hundred years 
ago the consumer has to be sold “a bill of goods.” 

Objective: 
• To have students ‘market’ an idea or invention. 
• To apply creative thinking and writing  skills. 

Curriculum Links: 
English Language Arts 
Composition    Strand 

• Standard 20—Consideration of Audience and Purpose 
• Standard 23—Organizing Ideas in Writing 
• Standard 24—Research 

Media Strand 
• Standard 26—Analysis of Media 

Materials: 
• The following list of “newfangled” items/ideas written on the  chalkboard. 

• Bifocal Lenses 
• Left and Right Shoes 
• American Dictionary of the English Language 

Instructions:
• Write the above items on the chalkboard. 
• Divide the class into 4 groups—each with one of the above topics. 
• The task for each group is to convince the class that this new ‘thing’ 

is worthwhile, using modern-day selling techniques. 
• Ask students to do some research into each topic.
• Each group will write a 21st century commercial or advertisement 

to ‘sell’ the idea to their classmates. 
• Does the class think the item is worthy of “buying into”? 

 
Teacher Tips 
• Have students design their own advertisement, letting them use their creativity 

in addition to the facts they are learning. (Grade 5) 

• The final instructional question—“Does the class think the item is worth buying 
into,” is a perfect way to tie this activity in as an enrichment to the economic 
concepts they are learning—free market economy, supply and demand, investing. 
(Grade 5) 
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ACTIVITY 26  
 
S E A R C H A N D D I S C O V E R  

 
The innovations at Gore Place were cutting edge for their time. Only wealthy 
families, like the Gores, were able to afford these luxuries.

Objective: 
• To have students learn more about the inventions and innovations 

at Gore Place. 
• To understand the impact that technology has had on everyday   living. 

Curriculum Links: 
English Language Arts 
Composition    Strand 
• Standard 23—Organizing Ideas inWriting

Mathematics 
• Data Analysis, Statistics and Probability 

Materials: 
• Reproduce the “Search and Discover” chart 
• Access to the Internet or library. 

Instructions: 
• Discuss the innovative items listed on the chart that existed at Gore Place 

200 years ago: Rumford Roaster, water closet, shower, laundry drying closet, 
and heated floor. 

• Either as a class or individually, ask students to answer the following 
questions about each item from the chart. 

• What was this used for? 
• What work did it save? For whom? 
• Who benefited? 
• What did the common citizen use? 
• What did a person who could not afford this technology use instead? 
• Is this still used in the 21st century? If yes, where and by  whom? 
• Have there been additional improvements in 200 years? 

• Although the Gores lived a life that was considered to be very luxurious 
in 1806, even modest American homes today are far more comfortable. 
How has technology changed the way people live? 

 
Teacher Tips 
• Add a column for ‘new inventions today’ and have students brainstorm a few items 

that people do not have or cannot afford five years ago but that are common today. 
(Grade 5) 

• This activity works well as part of a unit on “the new nation,” giving students 
a better understanding of daily life during this time period to complement the 
politics that the History standards focus on. (Grade 5) 

 
Continued on next page 
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ACTIVITY 26  
 
 

Continued from previous page 
 
S E A R C H A N D D I S C O V E R / W o r k s h e e t  

 
 
 
 
 

! Rumford 
Roaster 

water 
closet 

shower drying 
closet 

heated 
floor 

What was this 
used for? 

! ! ! ! !

What work did it save? 
For whom? 

! ! ! ! !

Who benefited? 
! ! ! ! !

 
What did the person 
who could not afford 
this technology use? 

! ! ! ! !

Is this still used today? 
If yes, where and 
by whom? 

 
Other observations 
about this invention: 
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R E S O U R C E S 
 

Available from Gore Place: 
Robert Roberts, The House Servant’s Directory, Or a monitor for private families comprising hints 
on the arrangement and performance of servants work, New York, M.E. Sharpe,  1998. 

The Gores of Massachusetts, VHS video, 37 minutes, available through the 
Minuteman  Library  Network,  www.mln.lib.ma.us. 

Helen R. Pinkney, Christopher Gore, Federalist of Massachusetts, 1758-1827, 
Portland,  Maine,  The  Anthoensen  Press,   1969. 

Other Resources: 
Judith Hoffman Corwin, Colonial American Crafts: The Home, New York, 
Franklin  Watts, 1989. 

Judith Hoffman Corwin, Colonial American Crafts: The School, New York, 
Franklin  Watts, 1989. 
A series of colonial craft books for children, containing a myriad of project ideas. 

Joy Hakim, A History of Us, The New Nation, 1789-1850, Volume 4 
This volume begins with George Washington’s inauguration and continues to the 19th century 
telling the story of the remarkable challenges that the freshly formed United States faced. 

Joy Hakim, A History of Us, From Colonies to Country, 1735-1791, Volume 3 
The volume explores how compliant colonials with strong ties to Europe got the notion 
to become an independent nation. 

Jack Larkin, The Reshaping of Everyday Life, 1790-1840, Old Sturbridge Village. 
A history of the daily lives of Americans in the first fifty years of the new republic, told often 
in their own words. Written by the Chief Historian at Old Sturbridge Village. 303 pages. 

Massachusetts Horticultural Society, www.masshort.org or 617-933-4922 
Founded in 1829, the Massachusetts Horticultural Society is dedicated to encouraging the 
science and practice of horticulture and developing the public’s enjoyment, appreciation 
and understanding of plants and the  environment. 

Jane C. Nylander, Our Own Snug Fireside: Images of the New England Home 1760-1860, New 
Haven,  Yale  University  Press, 1993. 
A portrayal of domestic life in New England during the century between the 
American Revolution and the Civil War. 

Kristen A. Petersen in collaboration with Thomas J. Murphy,  Waltham Rediscovered:    
An Ethnic History of Waltham, MA, 1988. ISBN: 0914339265. 
The story of the immigrants who settled in Waltham and the neighborhoods, industries, 
businesses, sports, religious establishments and social clubs they created. Experiences are 
presented in the residents’ own words and illustrated with hundreds of their own photographs. 

Carol Stocker, “House Styles of New England,” The Boston Globe, Life at Home, June 5, 2003. 
An article describing the various styles of houses in New England. 

www.state.ma.us/statehouse/massgovs 
Massachusetts Statehouse web site that includes information on all Governors 
of the Commonwealth including Christopher Gore. 

www.whitehouse.gov 
Official web site of the White House in Washington, D.C. 
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P R O G R A M S A T 
G O R E P L A C E  

 
 

The Federal Period: Shaping the Nation 1780-1820 
tour brings to life the topics studied in this curriculum. During a visit to the Gores’ 
mansion and 45 acre “farm at Waltham”, students will be immersed in the Federal 
Period, learning about the significant decisions and changes of this important time 
in United States history. 

 
 
 
 

 
R E B E C  C A GOR E— 
Y O UN G G I R L   
Artist Unknown 
Gore Place Society 

 
 

This is Gore Place!,
a program for elementary school students, enriches the classroom study of local and 
state history and has strong connections to the Massachusetts Curriculum Frameworks. 
Through a mansion tour, grounds exploration, and hands-on activities, students 
compare the different lifestyles of the Gores, their servants, and the farmers who 
lived at Gore Place in the early 1800s.

 
 

Robert Roberts: Author and  Abolitionist 
is a dramatic outreach performance, appropriate for grades 5 through 12, aligned to the 
Massachusetts Curriculum Frameworks. The 40 minute one-man performance explores 
the themes of racial equality and freedom, the dignity of work, and the importance of 
character. Performed at your school, the program introduces students to Robert Roberts, 
a leading abolitionist and activist in 19th century Boston’s African American community. 
While the head servant at Gore Place from 1825 to 1827, Roberts wrote and published 
The House Servant’s Directory. 

 
 

Take a Walk 
provides young visitors, ages 3-9, and accompanying adults with an activities backpack 
designed to help them explore the open spaces and hidden places on the 45-acre estate. 
Activities change seasonally. Snowshoes are available in the winter. The program is 
appropriate for families, schools, and organized  groups. 

 
 

Elevenspecial programs allow Brownies andJunior Girl Scouts
to fulfill requirements for badges. Using Gore Place collections and the 45 acres of 
open space, these programs help scouts develop their visual and critical thinking skills

while piquing their curiosity.

Gore Place presents a variety of public programs throughout the 
year. The Sheep shearing Festival, Heirloom Plant Sale, Fall Family 
Festival, Mrs. Gore’s Tea and Tour, concerts, and mansion tours, 
are just some of the events offered each  year. 

Please visit the Gore Place website www.goreplace.org for 
more  information. 

 
 
 
 
 

S H E E P  

Christopher Gore Estate 
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T E A C H E R S ’ A N S W E R K E Y  
 

 

 
 
 

Activity 4 

A  T IM E  O F  D EB  A T E 
{ 

Writing a Sketch—What is a Probate Inventory? 
A probate inventory is a listing of real estate and personal property of an individual 
at the time of his/her death. A probate valuation reflects social circumstances and 
differences amongst citizens. 

$7,541.99 was a large estate in 1860 for someone who listed himself in the census as a 
laborer. This gives credence to his descendents belief that he owned an import-export 
business, but that it was not an acceptable occupation for a black man at the time. 

It is possible the No.9 Napier St. was a rental property. 
 
 

 

 

 
 
 

Activity 9 
City and Country Carriages 
Common design elements: 
Trunks 
Roll down windows 
Fenders 
Horsepower 
Rear window 
Steering 
Grab bars 
Convertible top 

MO V I NG F OR W A R D 
} 

 
 

 

 

 
 
 

Activity 13 

IN T HE S P IR  I T  O F  CR E A T I V I T Y 
$ 

An Architecture Search 
Vocabulary Definitions: 
Architect—person who designs and supervises construction of buildings 
and other structures. 
Architecture—the art and science of designing and erecting buildings. 
Arch—a structural device forming the curved, pointed or flat upper edge 
of an opening or support. 
Vault—an arched structure forming a ceiling or roof. 
Dome—a hemispherical roof or vault. 
Façade—face or front part of a building. Geometric—
using simple forms and shapes in design. Column—a 
supporting pillar. 
Shape—the outline of a surface, contour or form. 

 
Continued on next page 
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Continued from previous page 
 

Texture—the appearance or dimensional quality of a surface. 
Pattern—a planning diagram or model followed in making things. 
Modern—related to recent or contemporary times. 
Aesthetic—related to something artistic or beautiful. Design—
to conceive a plan for; to draw or sketch. 
Interior—inside. 
Exterior—outside. 
Bricks—molded, rectangular blocks of clay baked or hardened 
and used as a building material. 
Mortar—a mixture of lime or cement, or a combination of both, with sand 
and water, used as a bonding agent between bricks, stones, etc. 
Monument—a structure or building erected as a memorial. 
Frame—to construct by putting together the various parts of; to build. 
Pillar—a freestanding vertical support. 

Activity 14 
Defining Typical 
Gore Place was not a typical 19th century home. It was the home of a privileged member 
of the upper class. The amount of money spent on building Gore Place and maintaining 
the grounds was much more than most people earned in an entire lifetime. 

Activity 16 
Go Figure 
What percentage of the total cost were: Bricks—
10% 
Hardware—6% 
Wallpaper—less than 1% 
Pigments and Oil for painting—3% Labor—
approximately 50% 

Calculate each percentage of the total labor expenditure— 
Painting—2% 
Brickwork—19% 
Plastering—6% 
Paper Hanging—less than 1% 
Copper work—5% Masonry—
1% 
Carpentry—6% 
Miscellaneous Installations—2% Transportation—
1.5% 

Activity 20 
A Sampling of Needlework 
The letter J was frequently missing from samplers. 
Some letters were often repeated. It is unclear whether this was to fill up space 
because of poor planning or if additional practice was needed. 
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